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Abstract 


This  study  shows  the  frequencies  of  the  comj  on  errors  made 
by  students  on  French  200  final  written  examination  oarers  in  1962 
and  1963.  The  proportions  of  these  errors  have  been  compared  to 
find  out  if  a  significant  difference  exists  between  the  two  years 
under  the  assumotion  that,  for  the  most  oart,  the  errors  are  in  the 
same  proportion  year  after  year.  These  errors  have  also  been  tested 
to  discover  if  students  who  make  one  type  of  error  also  tend  to  make 
certain  other  errors. 

The  results  show  21  categories  of  errors  with  an  error  per¬ 
centage  higher  than  the  average  error  percentage  of  25%.  Of  the  12 
types  of  errors  with  the  highest  frequencies,  9  involve  verbs  or 
verb  tenses.  Highest  on  the  list,  whose  range  is  from  69. k%  to  33f7%, 
is  the  use  of  the  imperfect,  followed  by  the  use  of  devoir ,  the 
future  after  quend,  the  subjunctive,  pouvoir ,  the  pluperfect,  the 
conditional  perfect,  the  agreement  of  the  passe  compose  and  the  use 
of  the  present  tense  for  an  action  which  started  in  the  past  and  is 
still  going  on.  The  other  three  difficult  items  ranging  from  56.9% 
to  37%  are  the  relative  pronouns,  the  agreement  of  the  adjective 
and  the  use  of  de  alone  before  an  adjective.  Over  half  of  all  the 
errors  considered  were  in  the  same  proportion  in  the  two  years. 

It  was  also  found  that  students  who  make  one  type  of  er^'or  do  tend 
to  make  certain  other  errors  which  fall  into  clusters  as  shown  in 
Part  II  of  this  study. 

The  results  of  this  study  should  be  of  interest  to  all  teach¬ 
ers  of  French  200  and  all  those  using  the  textbook,  Reflex  French, 


or  any  similar  structural  approach. 
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INTRODUCTION 


This  study  originated  as  a  result  of  observations  made  by 
the  more  experienced  professors  teaching  French  200  that,  with 
the  application  of  a  structural  approach,  the  kinds  of  mistakes 
made  by  students  in  written  final  examinations  were  changing  in 
character  year  by  year.  They  had  observed  that  fewer  and  fewer 
errors  were  made  by  students  trying  to  write  English  construc¬ 
tions  with  French  words  and  that  the  amount  of  utter  nonsense 
found  in  the  grammar  section  of  the  final  examination  paper  in 
French  200  was  greatly  decreasing.  It  was  at  first  hoped  that  we 
could  go  back  a  few  years  and  compare  the  results  of  older  exam¬ 
ination  papers  with  those  of  1962  and  1963.  However,  the  older 
papers  vrere  no  longer  available.  Thus,  although  we  can  not  prove 
that  the  mistakes  have  changed  over  the  years,  we  can  show  what 
the  most  frequent  errors  are  today.  It  will  also  be  shown  whether 
or  not  the  mistakes  are  in  the  same  proportion  in  the  two  years 
under  consideration  and  whether  or  not  the  same  students  who  make 
one  type  of  mistake  also  tend  to  make  any  one  of  /+&  other  types 
of  errors. 

As  mentioned  above,  we  wrere  fortunate  enough  to  have  the 
final  examination  papers  from  1962  and  1963  for  our  investigation. 
However,  it  is  unfortunate  that  the  examinations  were  not  set  up 
to  suit  the  investigation.  We  thus  had  to  make  the  investigation 
to  suit  the  grammar  section  of  the  two  papers.  As  many  comparable 
items  as  possible  were  chosen  for  examination,  but  it  must  be  re¬ 
membered  that  some  comparable  items  appeared  in  more  difficult  sen¬ 
tences  from  one  year  to  the  next  and  this  will  no  doubt  account  for 


. 
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some  discrepancies  in  the  error  percentages  found. 

In  all  there  was  a  total  of  677  papers  written  for  the  two 
years,  1962  and  1963.  (The  grammar  section  of  these  papers  will  be 
reproduced  in  appendix  I. )  It  was  decided  to  reduce  this  number 
to  a  total  of  500  papers,  250  papers  from  each  year,  keeping  the 
percentage  of  firsts,  seconds,  thirds  and  failures  the  same  in  the 
sample  500  as  in  the  original  677. 

The  results  of  the  1961-1962  final  examination  in  French  200 
showed  the  following  number  and  percentage  of  firsts,  seconds, 
thirds  and  failures: 


I 

23 

8.6% 

II 

93 

30.0% 

III 

113 

3k. 1% 

F 

37 

26.7 % 

To  determine  the  number  of  firsts  etc.  in  the  sample  of  250 
for  1962  the  percentage  for  each  class  or  group  was  multiplied  by 
250  giving  the  following: 

number  of  firsts  =  .036  )(  250  =  21.5  or  21 

number  of  seconds  =  .300  )(  250  =  75*0  or  75 

number  of  thirds  =  .347  /  250  =  36.75  or  37 

number  of  failures  =  .267  /  250  -  66.75  or  67 

total  250 

The  1962-1963  examination  produced  the  following  arrangement: 


I 

43 

12.256 

II 

121 

30.8% 

III 

139 

35. k% 

F 

70 

21.456 

. 
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The  same  orocedure  was  again  carried  out  giving  the  follow¬ 
ing  sample  sizes: 

number  of  firsts  .122  /  250  =  30.5  or  31 

number  of  seconds  .30$  X  250  =  77.0  or  77 

number  of  thirds  .354  X  250  -  $$.l  or  $$ 

number  of  failures  .214  X  250  -  53.5  or  54 

total  250 

The  papers  were  then  sorted  by  years  into  piles  of  firsts, 
seconds,  thirds  and  failures.  From  these  piles  was  selected  at 
random  the  required  number  of  papers  for  each  sample  size  as 

calculated  above.  The  grammar  section  of  each  paper  was  then 
examined  and  the  errors  were  noted  under  the  various  headings 
as  shown  in  Appendix  II.  The  different  categories  of  error 
follow  as  closely  as  possible  the  table  of  contents  on  page  ix 
of  the  textbook,  Reflex  French} *  using  the  title  of  the  lesson 
and  the  different  grammar  rules  involved  as  headings. 

Part  I  of  this  study  will  show'  what  precisely  the  common  errors 
are  and  their  frequency.  Wherever  possible,  the  obvious  reason 
for  the  error  will  be  noted.  Mistranslations  which  are  not 
grammatical  in  French  will  be  indicated  by  the  sign  #  ^receding 
the  incorrect  translation  made  by  the  student.  In  Part  II,  the 
data  will  be  subjected  to  statistical  analysis,  in  order  to  dis¬ 
cover  w'hether  there  are  any  significant  differences  in  the  fre¬ 
quencies  of  the  errors  from  one  year  to  the  next,  and  to  discover 

1.  E.  J.  H.  Greene,  Manoel  Faucher  and  Dennis  M.  Healy,  Reflex 
French  (Toronto,  I960). 


. 
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whether  a  student  who  made  a  certain  type  of  error  tended  to 
make  certain  other  errors.  Part  III,  Results,  may  indicate  that 
from  the  point  of  view  of  the  instructor  using  Reflex  French  or 
any  similar  type  of  text  and  who  wishes  to  use  his  teaching  time 
and  examining  procedures  more  effectively,  continuing  studies 
of  this  kind  would  be  useful  and  may  also  indicate  the  direction 
in  which  such  studies  should  be  pointed. 


PART  I 


THE  SOURCES  OF  ERROR 
1.  The  Definite  Article 

a)  To  generalize  a  noun. 

There  were  two  sentences  on  the  1962  final  examination  paper 
which  tested  the  student Ts  knowledge  of  the  use  of  the  definite 
article  to  generalize  a  noun.  First,  in  sentence  10.  Les  cinemas 
sont  fermes  le  samedi.  and  then  in  sentence  19.  Aimez-vous  la 
biere? .  The  first  sentence  was  not  much  of  a  challenge  and  all 
students  could  correctly  use  the  definite  article  here.  However, 

65  students  made  a  mistake  in  sentence  19.  Those  who  made  errors 
usually  confused  the  definite  article  with  the  partitive  and 
wrote  #Aimez-vous  de  la  biere?  instead.  The  two  sentences  tak¬ 
en  together  give  an  error  percentage  of  13.6$. 

This  particular  use  of  the  definite  article  was  tested  only 
once  in  1963  in  sentence  45.  Nous  avons  etudie  le  francais  pen¬ 
dant  deux  heures  hier  soir..  Forty-five  students  or  15$  made  a 
mistake  with  the  definite  article.  The  mistake  was  the  omission 
of  the  definite  article  altogether  either  through  an  association 
with  English  we  studied  French  or  through  association  with  a 
phrase  like  nous  parlons  francais  in  which  the  definite  article 
may  be  left  out.  It  is  interesting  to  note  that  only  12  students 
spelled  francais  with  a  capital  F  instead  of  a  small  f. 

b)  Before  geographical  names. 

An  exception  to  this  usage,  the  omission  of  the  definite 
article  after  de  when  it  is  followed  by  feminine  names  of  countries 
was  tested  in  1963  in  sentence  35.  DTou  venez-vous?  DT  Angle t err e . . 
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Ninety  students  or  36%  made  a  mistake  here  and  used  the  definite 
article  #De  1T Angleterre . 

The  use  of  a  alone  to  translate  to,  at  or  in  for  cities  was 
tested  in  both  1962  and  1963.  It  appeared  once  on  the  1962  paper 
in  sentence  1.  Voici  une  conversation  entre  deux  etudiants  I tr ang¬ 
ers  ci  Edmonton.  ,  and  twice  on  the  1963  paper  in  sentence  21.  Depuis 
quand  £tes-vous  A  Edmonton?  and  in  sentence  39.  Quel  temps  faisait- 
il  a  Banff  hier?.  In  1962  25  students  or  10%  made  a  mistake. 

There  was  an  error  percentage  of  11%  in  1963  in  the  two  sentences. 
The  usual  mistake  was  made  in  replacing  a  by  au,  a  1T  or  dans. 

c)  Before  titles. 

Two  sentences  required  the  definite  article  before  titles 
in  1962:  sentence  34.  II  etalt  deux  heures  mo ins  le  quart  et  le 
professeur  Bonnot  nTetait  pas  encore  arriv£.  and  sentence  46. 

Puis  le  professeur  Bonnot  est  arrive  et...  .  A  mistake  with  the 
definite  article  was  made  17.3%  of  the  time.  In  1963  43  students 
or  17.2%  left  out  the  definite  article  in  sentence  41.  le  pro¬ 
fesseur  Fabre  sera  de  retour  dans  une  demi-heure.. 

d)  Avoir  soif,  avoir  mal. 

These  expressions  are  mentioned  at  this  time  under  the 
general  heading  of  the  definite  article  because  they  are  present¬ 
ed  in  Reflex  French  in  Lesson  XI,  the  third  lesson  on  the  defin¬ 
ite  article.  Avoir  soif  was  tested  in  1962  in  sentence  19. 
Aimez-vous  la  bi^re?  JTai  soif..  Only  4  students  or  1.6%  did 
not  know  this  expression.  Students  had  a  little  more  difficulty 
in  1963  with  avoir  mal.  This  was  tested  in  sentence  11.  Je  ne 


pouvais  pas  sortjrf  .iTavais  mal  k  la  gorge. .  Twenty  -  e  i  ght 


. 
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students  or  11.2$  made  a  mistake.  The  usual  mistake,  of  course, 
was  a  word  for  word  translation.  #JTai  un  mal  de  gorge,  was 
often  substituted  or  else  jfJT avals  un  mal  de  gorge,  where  at  least 
the  tense  was  correct. 

e)  Before  parts  of  the  body. 

Although  it  was  tested  only  in  1963,  it  would  appear  that 
the  use  of  the  definite  article  in  referring  to  parts  of  the 
body  does  not  cause  students  too  much  trouble.  Sentence  9.  Quand 
vous  etes-vous  fait  couper  les  cheveux?  required  this  use  of  the 
definite  article.  Only  14  students  or  5.6$  made  a  mistake  with 
the  definite  article  in  this  sentence.  They  substituted  the 
possessive  vos  for  les . 

f)  With  days  of  the  week. 

The  final  use  of  the  definite  article  to  be  considered  is 
its  use  to  translate  English  on  before  days  of  the  week.  This 
appeared  twice  on  the  1962  paper,  in  sentence  10.  Le  samedi.  and 
in  sentence  11.  Le  diman che..  When  we  consider  both  sentences, 
we  find  a  percentage  error  of  14$.  The  opposite  use,  the  omis¬ 
sion  of  the  definite  article  before  a  day  of  the  week  used  in 

the  singular,  was  asked  for  in  1963  in  sentence  34.  Nous  dev ions 
partir  samedi,  mais  nous  sommes  restes  chez  nous..  Ninety-six 
students  or  3$. 4$  made  a  mistake  here  and  used  le ,  associating 
on  Saturdays  with  on  Saturday. 

2.  The  Pronouns  and  Interrogative  Adjectives 

a)  The  indirect  object  pronouns. 

The  indirect  object  was  tested  4  times  on  the  1962  paper: 


. 


• 

• 

. 

• 
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in  sentence  35.  Qu^st-ce  gui  lui  etait  arrive?,  sentence  41.  II 
nTavait  pas  le  touoet  de  lui  dire  celaj,  sentence  43.  File  a  dit 
que  cT etait  lui  aui  lui  devait  des  excuses,  and  sentence  44*  Lui 
a-t-il  dit  dTaller  voir  le  Doyen?.  In  all  there  were  297  errors 
which  gives  an  error  percentage  of  29.7$.  One  hundred  and  twenty 
mistakes  were  caused  by  the  sentence  containing  dire.  In  trans¬ 
lating  her  the  students  used  the  direct  object  la  instead  of  the 
indirect  object  lui.  The  remaining  errors  were  fairly  evenly 
divided  between  sentence  35  and  sentence  43.  The  direct  object 
was  once  again  used  in  sentence  43  and  sometimes  in  sentence  35. 
The  usual  mistake  in  sentence  35,  however,  was  a  word  for  word 
translation  involving  an  attempt  at  a  disjunctive  pronoun. 
#QuTest-ce  qui  etait  arrive  a  lui?  was  a  common  translation. 

In  1963  the  indirect  object  was  tested  only  once  in  sentence 
25.  Allons  le  leur  deman der..  Forty-three  students  or  17.2% 
made  a  mistake  and  used  les  for  leur. 

b)  The  direct  object  pronouns. 

In  1963  the  direct  object  was  tested  in  sentence  25  as  shown 
above  as  well  as  in  two  other  sentences:  sentence  17.  Si  jT avals 
su,  je  ne  lTaurais  oas  fait,  and  sentence  23.  he  1T ecoutez-vous 
jamais? .  There  were  102  errors  in  the  three  sentences  or  13.6%. 

Of  the  102  mistakes  made,  the  use  of  the  direct  object  with 
ec outer  accounted  for  67.  That  is,  26 .8%  of  the  students  used 
an  indirect  object  with  ecouter.  In  the  other  sentences  the  usual 
mistake  was  the  omission  of  the  direct  object  altogether. 
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c)  The  order  of  pronouns. 

Only  one  sentence  in  1962  called  for  the  order  of  pronouns, 
and  it  is  far  from  an  ideal  sentence.  Many  students  translated 
sentence  41  II  nTavait  pas  le  touoet  de  le  lui  direl,  using 
le  instead  of  cela .  This  was  the  only  chance  to  check  the  order. 
In  any  case,  there  were  69  errors  or  27. 6%  of  the  students. 

This  percentage  is  supported  by  the  one  found  for  the  students 
in  1963.  The  order  of  pronouns  was  tested  twice  in  1963  in 
sentence  25.  Allons  le  leur  demander,  and  in  sentence  19.  Qui 
vous  lTa  dit? .  166  errors  were  made  for  an  error  percentage  of 

33.2$.  Most  of  the  mistakes  were  made  in  the  order  of  le  leur. 
but  a  few  students  did  write  yQui  le  vous  a  dit?. 

d)  The  disjunctive  pronouns. 

Sentence  43,  Elle  a  dit  que  c!etait  lui  qui  lui  devait  des 
excuses. ,  was  the  only  sentence  which  required  the  use  of  the 
disjunctive  pronoun  in  1962.  Only  36  students  or  14.4%  could 
not  correctly  use  the  disjuntive  lui  in  this  sentence.  Three 
sentences  called  for  the  disjunctive  pronoun  in  1963:  sentence 
1,  CTest  lui  le  gagnant.,  tested  the  use  of  the  disjunctive  for 
stress;  sentence  5,  Paul  et  moi,  nous  arriverons  le  12  vers  midi., 
tested  the  use  of  the  disjunctive  in  compound  subjects;  and 
sentence  23,  Elle  conduit  beaucoup  plus  vite  que  lui.,  tested 
its  use  after  que.  Only  one  student  made  a  mistake  in  sentence 
5  and  wrote  ffpaul  et  je. . .  .  The  other  112  mistakes  were  fairly 
evenly  split  between  sentence  1  and  23.  The  113  errors  in  the 
three  sentences  give  an  error  percentage  of  15%.  II  was  the 
pronoun  that  was  usually  substituted  for  lui . 


. 
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e)  The  possessive  pronouns. 

Students  have  much  less  difficulty  in  learning  the  possessive 
pronouns  in  French.  Three  possessives  were  possible  on  the  1962 
paper:  le  votre  or  le  tien,  leurs  and  votre.  In  all  49  mistakes 

were  made  for  a  percentage  error  of  5*7%.  The  possessive  also 
appeared  3  times  on  the  1963  paper.  Son  was  required  twice,  and 
un  de  vos  amis  once.  There  were  52  errors  or  6.8%.  Le  was  used 
in  sentence  10.  Quand  son  train  arrive-t-il?  a  few  times.  Three 
students  wrote  $un  ami  de  vos  and  others  used  votre s  for  vos . 

f)  The  relative  pronouns. 

Of  the  relative  pronouns,  those  taught  in  Lesson  XXVII  of 
Reflex  French  are  by  far  the  most  difficult.  The  relative  pro¬ 
noun,  lesquelles ,  object  of  a  preposition  proved  to  be  the  most 
difficult.  One  hundred  and  seventy-three  students  or  69.2% 
made  a  mistake  in  sentence  15  in  1962,  Ce  sont  des  difficultes 
auxquelles  vous  vous  habituerez..  In  1963  14$  students  or  59.2$ 
made  a  mistake  in  a  similar  sentence,  number  12,  Ce  sont  des 
choses  auxquelles  il  s Thabituera. . 

Ce  qui,  relative  pronoun  subject,  tested  only  in  1963  in 
sentence  32.  Je  ne  sais  pas  ce  qui  vous  arrete.  ,  wras  also  dif¬ 
ficult.  Using  qui  for  ce  qui  was  the  usual  mistake.  One  hun¬ 
dred  and  thirty-five  students  or  54$  could  not  use  ce  qui  cor¬ 
rectly.  The  same  percentage  made  a  mistake  with  the  use  of 
dont ,  which  is  presented  in  Lesson  XVII  and  was  tested  in  1963 
in  sentence  4.  Qu  est  le  livre  dont  vous  me  parliez?. 

Que ,  relative  pronoun  object,  presented  less  of  a  problem. 
Five  sentences  called  for  the  use  of  £ue  in  1962  and  all  5  con- 


« 
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tained  the  English  word  that .  Only  63  errors  were  made  in  all  or 


5$.  Half  of  the  errors  were  made  by  students  who  failed  the  exam¬ 
ination.  Que  was  also  tested  in  1963,  but  here  the  relative  pro¬ 
noun  was  omitted  in  the  English  sentence.  The  sentences  requiring 
que  were:  29.  CTest  le  meilleur  livre  que  nous  ayons  .jamais  lu. 
and  50.  0\3l  sont  ces  cigarettes  que  vous  mTavez  achetees  hier?. 
These  sentences  proved  to  be  twice  as  difficult  as  those  on  the 
1962  paper.  The  most  common  error  was  a  word  for  word  transla¬ 
tion  in  which  que  was  omitted  altogether.  There  we re  56  errors 
which  gives  a  percentage  of  11.2%. 

Qui,  relative  pronoun  subject,  was  tested  only  once  in  1962, 
and  it  was  not  a  real  test  for  qui.  The  sentence  was  Here  he 
comes. ,  which  some  students  translated  as  Le  voici.  and  others 
as  Le  voici  qui  arrive..  In  any  case,  only  11  students  used 
que  for  qui  which  gives  4.4%. 

g)  The  pronoun  subject  ON. 

On  also  did  not  prove  to  be  too  difficult.  In  1962  it  was 
tested  in  sentence  27.  II  faut  parler  distinctement  afin  cue 
1 t on  vous  comprenne..  Twenty- eight  students  or  11.2%  made  a 
mistake  with  on.  In  1963  sentence  26,  Que  feriez-vous  si  on 
vous  donnait  mille  dollars? ,  required  the  use  of  on.  Very  sim¬ 
ilar  results  were  obtained.  Thirty-two  students  or  12.3%  made 

a  mistake. 

h)  The  interrogative  pronouns  and  interrogative  adjectives. 

A  similar  pattern  emerges  for  the  interrogative  pronouns  as 

that  found  for  the  relative  pronouns.  That  is,  two  are  relatively 
easy  while  one  like  lesquelles  causes  most  of  the  difficulty. 
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Qui,  interrogative  pronoun  subject,  was  not  tested  in  1962,  but  was 
required  in  1963  in  sentence  19.  Qui  vous  lTa  dit?.  Only  10 
students  or  4$  made  a  mistake  and  used  que . 

Que  or  quTest-ce  que,  interrogative  pronoun  object,  was  also 
tested  once  in  1963  in  sentence  15.  Que  faisait-il  la  a  cette 
heure? .  Results  were  very  similar  to  those  for  qui? .  Twelve 
students  or  4.#$  made  an  error.  The  same  is  true  of  the  results 
for  que  in  1962.  It  was  tested  5  times  in  sentence  5,  7,  17 

and  39.  There  were  73  mistakes  in  all  for  a  percentage  of  5.$%. 

QuTest-ce  qui,  subject  of  the  verb,  is  the  interrogative 
pronoun  that  proved  to  be  the  most  difficult  in  both  1962  and 
1963.  In  1962  it  appeared  in  sentence  35.  QuTest-ce  qui  lui 
€tait  arrive?.  One  hundred  and  twenty -nine  students  or  51.6% 
made  an  error.  Results  were  almost  identical  in  1963  for  sen¬ 
tence  24.  QuTest-ce  qui  se  passe?.  One  hundred  and  twenty-eight 
students  or  51.2$  made  a  mistake.  The  usual  mistake  was  the  use 
of  quTest-ce  cue  instead  of  quTest-ce  qui. 

The  interrogative  adjectives  will  be  mentioned  at  this  time 
along  with  the  interrogative  pronouns  since  they  are  presented 
with  them  in  Lesson  XXXI  of  Reflex  French.  Quel  temps  fait-il? 
will  not  be  considered  at  this  time,  but  will  appear  later  under 
the  heading  of  Impersonal  Verbs.  Other  uses  of  quel  were  not 
tested  in  1963,  but  were  required  twice  in  1962  in  sentence  31. 

Que 1  pour bo ire  dois-je  donner?  and  sentence  33.  Quel  dommage  cue 
vous  ne  soyez  pas  venu  en  classe  hier:.  In  all  46  mistakes  were 

made  for  a  percentage  of  9.2$.  Most  of  the  students  used  que 

# 

for  quel  or  else  they  used'1  quel  un  for  bhat  a  pity...  . 
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1)  .Demonstrative  adjectives  and  oronouns. 

The  1962  exam  reouired  three  demonstrative  pronouns:  in 
sentence  &,  cette  ville;  in  sentence  21,  ce  ousrtier  and  in  sen¬ 
tence  25,  cet  endroit.  There  was  a  total  of  k7  mistakes  in  the 
three  sentences  for  a  percentage  of  6,2%.  Results  were  similar 
in  1963.  In  sentence  15.  Que  faisait-il  la  a  cette  heure?  only 
12  students  or  k»8%  made  a  mistake  and.  used  cet  for  cette . 

Two  other  demonstratives,  which  we re  not  tested  in  1962, 
caused  considerably  more  difficulty.  One  was  the  use  of  celui-ci 
in  sentence  22.  Je  ne  veux  pas  celui-ci..  Sixty-one  students  or 
2k*  k%  were  unable  to  translate  this  one  by  celui-ci.  Lequel  or 
jf cet  un  were  the  wrong  translations  used.  The  other  demonstrative 
was  ces  in  sentence  50.  Qu  sent  ces  cigarettes  cue  vous  mTavez 
achet£es  hier?.  There  were  95  students  or  2>6%  who  made  an  error 
with  ces .  Very  few  students  used  #cettes  for  ces ,  usually  les 
was  used  instead.  This  looks  like  the  case  of  an  ovei^jLearned 
reflex  since  there  is  a  sentence  on  page  77  of  Reflex  French, 

Where  are  the  cigarettes  which  I  left  on  the  table?.  Those  who 
used  les  on  the  exam  probably  did  not  notice  the  variation. 

Ce,  subject  of  £tre ,  appeared  four  times  on  the  1962  exam. 
Ninety-two  errors  were  made  for  a  percentage  of  9.2,?.  Two  sen¬ 
tences  in  particular  caused  most  of  the  trouble.  One  was  sen¬ 
tence  15.  Ce  sont  des  difflcultes  auxquelles  vous  vous  habituerez.. 
Fourteen  students  used  ceux  for  ce  and  10  used  ces.  The  other 
troublesome  sentence  was  number  4$.  (West  aujourdThui  samedi  et 
il  est  minuit.  Many  students  used  il  for  ce,  associating  il  est 


minuit  with  #il  est  au.iourd.Thui  instead  of  cTest  aujourdThui. . 


. 


. 
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A  few  students  used  cette  for  ce  and  one  or  two  used  celles 


or  ceci . 

There  were  5  sentences  requiring  the  use  of  ne  in  1963,  and 
although  the  percentage  of  errors,  17.2%,  was  higher,  the  mistakes 
were  very  similar.  Thirty-three  students  used  ceux  for  £e  in  sen¬ 
tence  12.  Ge  sont  des  choses  auxouelles  il  s T habltuera. ,  over  twice 
the  number  that  made  the  same  mistake  in  1962.  Eleven  students 
used  ces  for  cje.  Sentence  1  is  the  sentence  that  sent  the  per- 
centage  up  to  17%.  If  the  student  did  not  know  how  to  use  the 
disjunctive  pronoun  for  emphasis,  he  was  bound  to  make  a  mistake 
in  the  use  of  ce  since  the  two  go  together  in  this  sentence,  CT  est 
lui  le  gagnant . . 


3.  The  Partitive  and  The  Invariable  Adverbial  Pronouns  Y  and  EN . 

As  a  rule  students  do  not  have  much  trouble  with  the  basic 
rule  that  the  partitive  idea,  which  may  or  may  not  be  expressed  in 
English  by  some  or  any ,  is  expressed  in  French  by  de  and  the  defin¬ 
ite  article.  This  was  tested  in  1962  in  sentence  15.  These  are 
difficulties  you  will  get  used  to..  Thirty-four  students  or  13.6% 
either  did  not  express  some  or  any  or  else  they  used  les  instead 
of  des.  The  same  is  true  in  1963  for  a  similar  sentence,  number 
12.  Those  are  things  he  will  get  used  to..  Thirty- six  students 

or  1A.4%  made  an  error  in  1963. 

The  use  of  some  or  any  before  an  adjective  (de  alone)  posed 
much  more  of  a  problem.  Sentence  3°»  Elle  a  oe  beaux  yeux  ql-Jjs , .  .  • 
required  its  use  in  1062.  One  hundred  and  seventy-nine  students 
or  71.6%  made  a  mistake.  Most  of  them  failed  to  realize  that  _de 
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was  required  and  a  few  others  used  des  instead  of  de.  It  is 
interesting  to  note  that  65  of  the  67  students  that  failed  got 
this  wrong.  Sentence  2.  Connaissez-vous  de  bonnes  plaisanteries? 
on  the  1963  paper  did  not  prove  to  be  so  difficult.  Fifty-five 
students  or  22%  could  not  correctly  use  de  in  this  sentence.  Des 
for  de  was  the  usual  mistake. 

The  use  of  de  alone  before  autres  was  also  tested  in  1963. 

It  proved  to  be  a  little  more  difficult  than  _de  before  an  adjec¬ 
tive  in  1963.  It  appeared  in  sentence  22.  En  avez-vous  dT autres?. 
Eighty-two  students  or  32.$%  used  des  before  autres . 

Also  reauired  on  the  1963  paper  was  the  use  of  de  alone 
after  a  negative.  Du  was  used  instead  of  de  by  65  students  or 
26 %>  in  sentence  44.  "Je  ne  orendrai  pas  de  cafe,  merci",  dit-il.. 

Unf ortunatel]/,  the  use  of  en  as  a  partitive  did  not  appear 
on  the  1962  final  exam.  Although  not  stated  in  the  English 
sentence,  it  was  implied  twice  on  the  1963  paper  in  sentence 
22.  En  avez-vous  dT autres?  and  sentence  47.  En  voulez-vous  un  ou 
deux? .  In  all  there  were  247  errors  or  49.4%. 

The  use  of  y,  which  is  presented  with  en  in  Lesson  XVI  of 
Reflex  French,  was  called  for  in  1962  in  two  idiomatic  expres¬ 
sions,  sentence  14.  C^est  a  nTy  rien  comrrendre.  and  sentence  17. 
QuTy  faire?.  There  were  113  errors  with  the  use  of  y  in  these 
expressions,  which  gives  a  percentage  of  22.6%.  These  sentences 
are  comparable  to  sentence  31  in  1963,  On  nTy  peut  rien..  Only 
34  students  or  13.6%  did  not  use  y  in  this  sentence.  Two  other 
sentences  requiring  the  use  of  y  were  much  more  difficult.  One 
contained  the  translation  of  on  it,  sentence  46.  II  y  trayaillait 
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depuis  plusieurs  heures..  One  hundred  and  eight  students  or 
43.2$  were  unable  to  translate  on  it  by  y.  An  even  greater 
number  made  a  mistake  in  sentence  30.  Heureusement ,  ,jTy  avais 
de.jk  pens 6..  The  difficulty  here  is  in  distinguishing  between 
penser  a  which  requires  y  and  penser  de  which  requires  en.  One 
hundred  and  thirty-five  students  or  54$  got  this  part  of  the 
sentence  wrong. 

The  second  lesson  on  the  partitive,  Lesson  XV,  presents 
much  less  of  a  problem.  It  deals  mainly  with  the  adverbs  of 
quantity  and  the  fact  that  after  expressions  of  quantity  the 
partitive  is  expressed  by  de  alone.  In  1963  3 A  students  or 
13.6/$  did  not  use  de  alone  after  autant . 

4.  The  Adverb. 

A  surprisingly  large  number  or  students,  1&9  or  75.6?$, 
failed  to  translate  much  by  beau coup  in  sentence  2$  on  the 
1963  final  exam.  This  is  probably  due  to  a  lack  of  practice 
in  combining  adverbs.  They  seemed  to  concentrate  on  the  com¬ 
parison  plus  vite  and  left  out  much  altogether.  Much  occured 
on  the  1962  paper  in  sentence  $.  There  is  not  much  to  do  in 
this  town. .  Beaucoup  would  have  to  be  accepted  here  since 
grand- chose  does  not  appear  in  the  35  lessons  of  Reflex  French. 
Given  this  condition,  only  27  students  or  10 . 3$  made  a  mistake. 
Exactly  the  same  number  made  a  mistake  in  a  similar  sentence 
in  1963,  sentence  45.  II  aura  beaucoup  de  questions  a  nous 

poser. . 

The  second  most  serious  error  occured  on  the  1962  paper. 
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It  is  the  use  of  si  after  a  negative  statement.  This  occurs  in 
sentence  42  after  the  exclamation  in  sentence  41.  II  nTavait  pas 
le  touoet  de  lui  dire  cela*.  One  hundred  and  seventy  students  or 
63%  failed  to  use  si. 

Students  who  have  trouble  distinguishing  between  adverbs  and 
adjectives  in  English  carry  this  over  into  French.  In  sentence 
11.  Non,  pas  du  tout,  seulement  le  dimanche.  on  the  1962  paper, 
seul  was  used  for  seulement  by  60  or  24/6  of  the  students.  A  similar 
mistake  was  made  25.6%  of  the  time  in  1963.  The  mistake  in  1963 
was  the  use  of  rapide  for  rapidement  or  vite. 

Translating  last  night  proved  to  be  equally  difficult. 
Seventy-four  students  or  29.6%  did  not  know  hier  soir  in  1963. 

#La  derniere  nuit  was  the  usual  mistake. 

Combien  occured  once  on  the  1962  paper  in  sentence  29.  Savez- 
vous  combien  elles  nous  couteront?.  Forty-three  students  or  17.2% 
made  an  error.  Comment  or  combien  de  was  the  usual  mistake. 

Combien  was  also  required  in  1963  in  sentence  3.  Combien  de  temps 
faut-il  pour  aller  de  Calgary  a  Edmonton?.  Twenty-four  students 
made  a  mistake  here  or  9.6%.  Those  who  made  errors  used  comment 
longtemps  or  depuis  longtemps  for  combien  de  temps. 

If  we  consider  the  errors  with  beaucoup  in  sentence  2$  on  the 
1963  paper  as  being  due  to  an  oversight  on  the  part  of  the  student, 
then  autant,  which  also  appeared  in  1963,  was  the  most  difficult 
adberb.  There  were  1$4  students  or  73.6%  who  used  tant  or  some 
other  adverb  for  autant  in  1963. 
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5.  The  Adjective. 


Id 

a)  Agreement. 

Four  adjectives  were  considered  for  agreement  in  1962: 
etrangers  in  sentence  1.  Voici  une  conversation  entre  deux  etudiants 
etrangers  a  Edmonton.,  beaux  and  bleus  in  sentence  38.  Elle  a  de 
beaux  yeux  bleus;. . . ,  and  jolies  in  sentence  40.  II  a  dit  que  les 
jolies  (jeunes)  filles  doivent  preparer  leurs  lecons  comme  tout  le 

monde . .  In  all  294  agreements  were  missed  which  gives  a  percentage 
of  29.4%.  Four  agreements  were  also  required  in  1963:  bonnes  in 
sentence  2.  Connaissez-vous  de  bonnes  olaisanteries? ,  meilleure  in 
sentence  6.  CTest  la  meilleure  etudiante  de  la  classe.,  derniere 
in  sentence  13.  Je  nTai  pas  fait  autant  de  fautes  que  la  derniere 
f ois. ,  and  precises  in  sentence  43.  II  est  huit  heures  precises  et 
elle  nTest  pas  encore  arrivee..  Two  hundred  and  sixty-five  agree¬ 
ments  were  missed  in  1963  for  a  percentage  of  26 .5%. 

b)  Place. 

When  we  consider  the  same  adjectives  for  their  position  before 
or  after  the  noun,  we  find  errors  or  8.$%  in  1962  and  125  errors 
or  12.5%  in  1963. 

6.  The  Comparison. 

Three  comparisons  of  the  adverb  were  asked  for  on  the  1962 
paper:  sentence  6  had  two,  Le  plus  tot  seralt  le  mieux.  ,  and.  sen¬ 

tence  16  had  one,  Je  mTen  rends  compte  aussi  bien  que  vous.. 

There  were  204  mistakes  for  a  percentage  of  27.2%.  Most  of  the 

^  j±  ^ 

errors  were  made  in  sentence  6,  plutot  or "plus  bientot  were  used 
for  plus  tot  and  meilleur  was  substituted  for  mieux.  Only  a  few 
students  used  bon  for  bien.  Only  1  comparison  of  the  adverb  was 


tested  on  the  1963  paper,  plus  vite ,  in  sentence  2$.  i-wirty— one 
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mistakes  were  made,  giving  a  percentage  of  12.4%. 

One  superlative  adjective  was  asked  for  in  1962  in  sentence 
1$.  Je  n*ai  pas  la  moindre  idee..  One  hundred  and  seven  students 
or  4 2.8%  made  a  mistake  with  the  superlative  in  this  sentence. 

There  were  two  on  the  1963  paper,  both  the  same,  in  sentence  6. 

C^st  la  meilleure  etudiante  de  la  classe.  and  sentence  29.  CT  est 
le  meilleur  livre  ouenoa-V ayoqsjamais  lu. .  11.  2%  made  a  mistake. 

7*  Numbers. 

Probably  the  least  number  of  mistakes  were  made  under  the 
heading  of  Lesson  XXV,  Ghiffres.  Five  chances  of  making  an  error 
occured  on  the  1962  paper,  the  translation  of  ninety,  twelve ,  four¬ 
teen,  five  and  per  cent.  In  all  76  errors  were  made,  26  with  quatre- 
vingt-dix,  12  with  douse,  7  with  quatorze ,  1  with  cinq  and  30  with 
pour  cent.  This  gives  a  percentage  of  6%.  Results  are  similar  on 
the  1963  paper.  There  were  Ik  mistakes  in  all,  36  with  sur  ( out  of ) , 
k  with  deux,  7  with  vingt ,  3  with  quatre  and  24  with  mille.  The 
percentage  here  is  5.9%. 

8,  Uses  of  the  Verb. 

a)  The  negative. 

Mistakes  with  ne... .pas  are  lowest  on  the  list  of  errors  made 
with  the  negative.  Seven  instances  of  the  use  of  ne.., .pas  were 
considered  on  the  1962  paper  and  only  34  mistakes  were  found.  This 
gives  a  oercentage  of  1 .8%.  Similarly  7  instances  were  considered 
on  the  1963  paper  and  slightly  more  mistakes  were  found,  75  or  4.3$. 
The  usual  mistake  is  the  nosition  of  pas  with  compound  tenses  (stud¬ 
ents  nlace  it  after  the  past  participle  instead  of  between  the  aux- 
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ilary  verb  and  the  past  participle)  or  the  omission  of  pas  al- 
to  -ether . 

The  next  item,  the  elliptical  or  one  word  answer,  is  also 
relatively  low  on  the  list  of  errors.  We  find  it  required  in 
sentence  22  in  1962,  Oui,  il  nTy  a  rien  ici,  absolument  rien. . 
Twenty-six  errors  were  made  giving  a  percentage  of  10.4$.  However, 
in  1963  in  sentence  19.  Qui  vous  lTa  dit?  Fersonne.  only  7  errors 
were  made  or  2.#$.  The  mistake  here,  of  course,  is  including  ne 
or  pas  with  rien  or  personne. 

Another  negative  common  to  both  final  examinations  is  ne . . . . 
plus ,  no  longer.  It  oc cured  in  sentence  13  in  1962,  Ils  partent, 
mais  trouvent  cue  les  cinemas  ne  sont  plus  ouverts..  Only  14  mis¬ 
takes  were  found  for  a  percentage  of  5.6$.  It  was  a  different  ques¬ 
tion  in  1963  in  sentence  37.  Je  nTai  plus  envie  de  parler  politioue. 
in  which  S4  mistakes  were  made  or  33.6$. 

Results  not  unlike  those  for  ne.... plus  were  found  for  tw^o 
other  relatively  similar  items,  pas  du  tout  in  1962  in  sentence 
11.  Non,  pas  du  tout,  seulement  le  dimanche.  and  rien  du  tout  in 
1963  in  sentence  40.  De  quoi  sTagit-il?  De  rien  du  tout.  Twenty- 
four  mistakes  were  made  with  pas  du  tout  or  9.6$  as  compared  to  10S 
mistakes  with  rien  du  tout  or  43.2$.  Usually  #ne  pas  du  tout,  #ne 
rien  du  tout  or  #pas  rien  du  tout  were  substituted  for  the  correct 
translations . 

The  use  of  ne....  jamais  and  .jamais,  never  and  ever,  was  tested 
only  on  the  1963  paper.  Sentence  23.  Ne  1 '  ecoutez-vous  .jamais?  and 
sentence  29.  CTest  le  meilleur  livre  que  nous  ayons  .jamais  lu.  con¬ 


tained  these  expressions.  There  were  73  mistakes  in  all  for  a  per- 
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centage  of  11.6$. 

b)  The  interrogative. 

Asking  a  question  in  French  does  not  seem  to  pose  too  much  of 
a  oroblem.  There  were  some  13  chances  of  using  the  interrogative 
on  the  1962  paper  and  62  mistakes  were  found.  This  is  a  percentage 
of  1.9$.  Similarly  in  1963  there  were  15  chances  to  use  the  inter¬ 
rogative  and  57  mistakes  were  found  for  a  percentage  of  1.5$.  It 
is  interesting  to  note  that  those  students  who  got  third  class 
marks  or  failed  accounted  for  all  but  3  of  the  mistakes  in  1962 
and  all  but  11  in  1963. 

c)  Impersonal  verbs. 

The  impersonal  verbs  to  be  considered  all  have  to  do  with 
the  weather  or  the  time  of  day.  Quel  temps  fait-il?,  one  of  the 
first  exnressions  one  learns  in  studying  French,  is  one  that  seems 
to  be  soon  forgotten.  It  appeared  in  1962  in  sentence  3  and  in 
1963  in  sentence  39  with  a  slight  variation  in  tense,  Quel  temps 
faisait-il  a  Banff  hier?.  In  1962  73  students  or  29.2$  made  a 
mistake.  Eighty- two  students  or  32.  £$  made  a  mistake  in  1963. 

#Que  fait  le  temps?  was  the  usual  mistake  made.  It  is  interesting 
that  the  answer  il  fait  caused  more  trouble  than  the  question  in 
1962.  II  est  or  c T est  was  used  by  76  students  or  30.4$  in  1962  in 
sentence  4.  However,  in  1963  it  was  just  the  opposite.  There  were 
only  13  mistakes  with  il  faisait  or  5.2$.  The  great  difference  is 
due  to  the  more  difficult  sentence  on  the  1962  paper:  Il  fait 
doux  ce  soir. .  This  is  shown  by  the  fact  that  70  students  or  24$ 
did  not  know  the  word  doux,  whereas  only  13  students  or  7.2$  did 


not  know  the  word  f roid . 
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There  were  4  chances  to  make  an  error  in  expressing  the  time 
of  day  on  the  1962  paper:  sentence  2.  Bien  quTil  soit  tard,  sortons., 
sentence  26.  Cina  minutes  ulus  tard:  il  est  maintenant  onze  heures 
et  quart , ,  sentence  34.  II  etait  deux  heures  moins  le  quart  et..., 
and  sentence  4$.  CTest  au.jourdThui  samedi  et  il  est  minuit..  There 
were  1&0  errors  in  all  or  a  percentage  of  18%.  A  common  error  was 
the  use  of  ce_  for  il,  a  few  students  confused  midi  with  minuit , 
others  included  le  in  sentence  26  and  in  sentence  2  faire  was  used 
for  jltre.  Four  sentences  requiring  the  time  of  day  were  also  con¬ 
sidered  on  the  1963  paper:  sentence  5  which  contained  midi ,  trois 
heures  moins  vingt  in  sentence  10,  neuf  heures  et  denie  in  sentence 
33  and  il  est  huit  heures  in  sentence  43.  In  all  there  were  113 
errors  which  gives  a  percentage  of  11.3%.  Once  again  the  most 
common  error  was  the  use  of  £e  for  il. 

Various  other  mistakes  were  made  in  1963  which  can  be  mention¬ 
ed  at  this  time.  The  translation  of  a#nu  by  du  matin  caused  a 
great  deal  of  difficulty.  One  hundred  and  fifty-nine  students  or 
63.6$  were  unable  to  translate  a,m .  correctly.  Dropping  the  e  in 
une  demi-heure  was  a  source  of  error  for  some  76  students  or  30.4%. 
Similarly  there  were  64  students  who,  in  writing  neuf  heures  et 
demie,  left  off  the  e.  This  is  a  percentage  of  25.6%. 

d)  The  imperative. 

The  imperative  appeared  three  times  on  the  1962  paper,  in 
sentence  2.  Bien  quTil  soit  tard,  sortons.  and  in  sentence  12. 

Alors,  allons-y .  Prenons  votre  voiture..  There  were  71  mistakes 
in  all  or  9.5%.  The  mistakes  were  of  two  types.  Either  the  stud¬ 
ent  left  in  the  subject  and  said  #sortons-nous  or  else  he  used 
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#lais sons -nous  for  let T  s.  There  were  two  imperatives  on  the  1963 
paper,  in  sentence  25.  Aligns  le  leur  demander.  and  sentence  27. 

Ne  vous  en  allez  pas,  nous  aurons  besoin  de  vous. .  There  were  112 
errors  or  22.4$,  a  sharp  increase  over  1962.  Once  again  the  most 
common  error  was  in  leaving  the  subject  in  with  the  verb. 

e)  The  present  tense. 

One  of  the  most  difficult  concepts  for  students  to  learn  in 
French  200  is  the  use  of  the  present  tense  for  an  action  that 
started  in  the  past  and  is  still  going  on.  This  was  not  tested 
on  the  1962  paper,  but  was  required  twice  on  the  1963  paper.  Sen¬ 
tence  14.  File  est  malade  depuis  deux  mois.  and  sentence  21.  Depuis 
quand  etes-vous  a  Edmonton?  called  for  this  use  of  the  present 
tense.  One  hundred  and  fifty-seven  errors  were  made  or  a  percentage 
of  31.4$.  The  usual  mistake  was  the  use  of  the  passe  compose  in  an 
attempt  at  a  word  for  word  translation. 

It  was  also  observed  that  some  students  used  a  past  tense  in 
3  other  sentences  reouiring  a  simple  present  tense.  There  were  60 
such  errors  in  1962  in  sentence  1$,  21,  and  29.  This  is  a  percent¬ 
age  of  3$.  Results  were  similar  in  1963  where  we  have  $1  errors 
in  sentence  10,  23,  and  35.  This  is  a  percentage  of  10.3$. 

f )  The  passe  compose. 

Similar  percentages  were  found  for  the  passe  compose  due  to 
the  fact  that  some  students  seem  to  fail  to  realize  that  did  is  a 
past  tense.  In  nine  sentences  on  the  1962  paper  students  used 
the  present  tense  instead  of  the  passe  compose  251  times  or  11.1$ 
of  the  time.  The  same  is  true  of  the  1963  paper.  In  9  sentences 
there  were  269  mistakes  in  using  the  present  tense  for  the  passe 

compose  or  11.9$. 
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In  1962  a  similar  number  also  used  the  imnerfect  instead  of 
the  passe  compose.  ThereA270  errors  of  this  type  or  12$.  There 
were  135  errors  in  1963  or  4.9%. 

A  much  more  common  error,  of  course,  is  the  agreement  of  the 
past  participle.  Unfortunately,  the  1962  paper  did  not  contain 
any  of  the  usual  agreements  of  the  past  participle,  that  is  agree¬ 
ment  with  the  preceding  direct  object.  However,  there  were  3  sen¬ 
tences  in  which  the  past  participle  is  used  with  etre  to  form  the 
passive  voice  and  agrees  with  the  subject.  Such  is  the  case  in 
sentence  10.  Les  cinemas  sont  fermes  le  samedi. ,  sentence  13.  Ils 
partent,  mais  trouvent  que  les  cinemas  ne  sont  ulus  ouverts.  and 

sentence  42.  Si;  mais  Marie  a  explique  quTelle  n'etait  nullement 
mal  prepares..  In  all  there  were  26$  errors  for  a  percentage  of 
35.7%. 

The  sentences  on  the  1963  paper  neatly  complement  those  on 
the  1962  paper.  Sentence  50.  Ou  sont  ces  cigarettes  que  vous 
rr^avez  achetees  hier?  requires  the  agreement  of  the  past  partici¬ 
ple  with  the  preceding  feminine  plural  direct  object  cigarettes. 
Sentence  43.  II  est  huit  heures  et  elle  nTest  pas  encore  arrivee. 
as  well  as  sentence  34.  Nous  devions  partir  samedi,  mais  nous 
sommes  restls  chez  nous,  require  the  agreement  of  the  past  parti¬ 
ciple  with  the  subject  for  verbs  conjugated  with  ftre.  In  the 
3  sentences  there  was  a  total  of  233  errors  which  gives  a  nercent- 

age  of  31%. 

g)  The  imperfect. 

The  1962  paper  does  not  show  a  true  picture  of  the  students T 
knowledge  of  the  imperfect  because  over  half  of  the  7  sentences  in- 
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vo Ivin g  the  imperfect -require  a  translation  of  was  by  etajt.  In  7 


sentences  the  imperfect  was  not  used  $4  times  for  a  percentage  of 
U.8%.  The  imperfect  was  also  required  7  times  in  1963,  but  the 
sentences  were  such  that  they  give  a  better  indication  of  how  well 
the  students  know  the  use  of  the  imperfect.  A  tense  other  than  the 
imperfect  was  used  4 69  times  which  gives  a  percentage  of  26. 8%>. 

A  different  particular  use  of  the  imperfect  was  tested  in  1962 
and  1963.  In  1962  it  was  the  use  of  £>i  plus  the  imperfect  in  sen¬ 
tence  9.  Si  nous  allions  au  cinema?.  There  were  206  students  or 
#2.4 %  who  did  not  know  this.  In  1963  their  knowledge  of  the  imper¬ 
fect  for  what  had  been  going  on  in  the  past  and  still  was  going 
on  at  a  given  moment  in  the  past  was  tested.  This  was  the  case 
in  sentence  46.  II  y  travaillait  depuis  plusieurs  heures..  One 
hundred  and  seventy-two  students  or  68.8%  made  an  error  with  the 
imperfect  in  this  sentence. 

h)  The  subjunctive. 

Another  source  of  error  which  has  a  fairly  high  percentage  is 
the  subjunctive.  Six  subjunctives  were  required  on  the  1962  paper: 
sentence  2.  Bien  quTil  soit  tard,  sortons. ,  sentence  24.  Non,  je 
orefdrerais  que  nous  allions  a  lTH6tel  MacDonald.,  sentence  27.  II 
faut  oue  vous  parliez  distinctement  afin  quTon  vous  comprenne. 

sentence  30.  Faut-il  Que  nous  attendions  encore  longtemps?  and 
sentence  33.  Quel  dommage  que  vous  ne  soyez  pas  venu  en  classe  hier. . 
For  the  6  subjunctives  there  were  579  errors  or  88.6%. 

In  1963  there  were  3  subjunctives  in  2  sentences:  sentence 
29.  CTest  le  meilleur  livre  que  nous  ayons  jamais  lu.  and  sentence 
3 8 .  Je  ne  veux  pas  aue  vous  le  fassiez  avant  que  je  rentre. .  Three 


. 

. . 

. 

.  . 

.  .  . 

. 

. 


26 


hundred  and  forty-nine  errors  were  made  which  gives  a  percentage 
of  46. 5/o.  The  higher  percentage  in  1963  is  likely  due  to  sentence 
3$  which  seems  to  be  the  most  difficult  of  the  subjunctives. 
Students  tend  to  translate  I  donTt  want  you  to  do  it  by  H  Je  ne 
vous  veux  pas  le  faire. 

Of  the  three  conjunctions  requiring  the  subjunctive,  pour  que 
or  afin  que  proved  by  far  to  be  the  most  difficult.  One  hundred 
and  one  students  or  40 •  4#  did  not  know  them  in  1962.  Forty-three 
or  17.2$  did  not  know  bien  que  in  1962.  Avant  cue  on  the  1963 
paper  proved  to  be  the  easiest,  only  25  students  or  11.2#  did  not 
know  it.  All  25  either  got  a  third  class  mark  or  failed. 

i)  Falloir,  devoir  and  pouvoir . 

These  three  verbs  cause  students  a  considerable  amount  of 
difficulty.  Seventy-nine  students  or  30.5#  made  a  mistake  with 
falloir  in  1962  in  sentence  30.  Faut-il  que  nous  attendions  encore 
longtemps? .  Faut-il  appeared  in  a  different  context  in  1963  in 
sentence  3.  Oombien  de  temps  faut-il  pour  aller  de  Calgary  a  Ed¬ 
monton?  .  One  hundred  and  seventeen  students  or  46.5#  made  an 
error  with  falloir  in  this  sentence. 

Devoir  was  required  in  4  sentences  in  1962:  sentence  40.  II 
a  dit  oue  les  jolies  jeunes  filles  doivent  preparer  leurs  legons 
comme  tout  le  monde.,  sentence  43 .  File  a  dit  que  cfetait  lui  oui 
lui  devait  des  excuses.,  sentence  45.  Non,  parce  quTil  a  compris 
qu * j l  a  du  se  tromper  de  salle  de  classe.  and  sentence  49.  Gala 
ne  devrait  pas  etre  permisl.  In  all  there  were  401  mistakes  made 
in  not  translating  devoir  correctly.  This  is  a  percentage  of  40.1%. 


The  use  of  devoir  occured  only  once  on  the  1963  paper  in  sentence 
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3 4 •  Nous  devions  partir  samedi,  mais  nous  sommes  rest£s  chez  nous. . 
One  hundred  and  eighty-seven  students  or  74.  &$  made  an  error  with 
the  use  of  devoir  to  translate  were  to.  The  conditional  of  devoir 
instead  of  the  imperfect  was  the  usual  mistake. 

Pouvoir  also  caused  considerable  trouble  in  1962.  It  was  re- 
ouired  in  the  conditional  in  sentence  23.  Nous  pourrions  essayer 
quand  meme . .  One  hundred  and  fifty-four  students  or  61.6$  made  an 
error.  Those  who  made  a  mistake  either  used  the  imperfect  of  pou¬ 
voir  or  else  the  present  tense.  Pouvoir  proved  to  be  much  less  of 
a  problem  in  1963.  The  imperfect  of  pouvoir  was  required  in  sen¬ 
tence  11.  Je  ne  pouvais  pas  sortir,  ,jTavais  mal  a  la  gorge..  Only 
41  students  or  16.4$  made  a  mistake  with  pouvoir  in  this  sentence. 
The  most  common  error  was  the  use  of  the  conditional  instead  of 
the  imperfect. 

j)  The  pluperfect. 

Another  rather  high  percentage  is  found  for  the  use  of  the 
pluperfect.  It  was  required  twice  in  1962  in  sentence  34.  II  etait 
deux  heures  mo ins  le  quart  et  le  professeur  Bonnot  nT etait  pas  en¬ 
core  arrive,  and  in  sentence  35.  Etait-il  malade?  Qu'est-ce  qui 
lui  etait  arriv£?.  There  were  242  errors  which  gives  a  percentage 
of  4&.4$.  In  most  cases  the  pass£  compose  was  used  instead  of  the 
pluperfect.  The  pluperfect  also  appeared  twice  in  1963  in  sentence 
17.  Si  .jT avals  su,  .je  ne  lfaurais  pas  fait,  and  in  sentence  30. 
Heureusement ,  .i'y  avals  de.j^  pense..  The  pluperfect  was  handled 
slightly  better  in  1963  as  there  were  186  errors  or  37.2$.  The 
errors  were  different  in  1963,  the  imperfect  was  often  used  in 


sentence  17  and  the  conditional  ot  avo ir  In  sentence  30. 
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k)  The  conditional  perfect. 

A  very  similar  situation  exists  in  the  case  of  the  condition¬ 
al  perfect.  It  appeared  once  in  1962  in  sentence  39.  Qudauriez- 
vous  dit? .  One  hundred  and  one  students  or  AO. 4$  made  an  error. 
Que  diriez-vous?  was  a  common  mistranslation.  In  1963  the  condi¬ 
tional  perfect  was  required  in  sentence  17.  Si  ,jTavais  su,  ,je  ne 
lTaurais  pas  fait..  Here  96  students  or  33.4%  made  a  mistake. 
Those  who  made  an  error  usually  used  the  conditional  perfect  in 
the  first  clause  instead  of  in  the  second  clause. 

l)  The  infinitive. 

Two  particular  uses  of  the  infinitive  were  tested  in  1962. 
First,  in  sentence  14.  CTest  a  nTy  rien  comprendre!  where  its  use 
in  an  exclamatory  phrase  was  called  for  and  then  in  sentence  17. 
QuTv  faire?  where  its  use  in  an  impersonal  question  was  required. 
Students  failed  to  use  the  infinitive  $3  times  in  these  two  sen¬ 
tences  for  a  percentage  of  17.6$.  Most  of  the  errors  were  made 
in  sentence  14  where  an  attempt  at  a  word  for  word  translation  led 
to  the  use  of  the  present  participle  instead.  Three  infinitives 
were  considered  in  1963.  Sentence  20.  A  ouoi  bon  se  f&cher?  is 
similar  to  sentence  17  in  1962.  The  others,  sentence  25.  Allons 
le  leur  deman der.  and  sentence  37.  Je  n*ai  plus  envie  de  parler 
politique,  are  different.  In  the  3  sentences  there  were  124 
errors  which  gives  a  percentage  of  16.5$.  Most  of  the  errors  oc- 
cured  in  sentence  20  and  sentence  37  where  the  present  participle 
was  once  again  substituted  for  the  infinitive. 
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In  1962  there  were  three  sentences  which  required  the  verb  in 
the  future:  sentence  15.  Ge  sont  des  difficultes  auxquelles  vous 
vous  habituerez . ,  sentence  2$.  GargonJ  Nous  prendrons  deux  bou- 
teil3.es  de  Pilsner,  and  sentence  29.  Savez-vous  combien  elles  nous 
couteront? .  Students  failed  to  use  the  future  163  times  which 
gives  a  percentage  of  21.7/6.  Six  verbs  had.  to  be  put  in  the  fu¬ 
ture  in  1963.  In  all  there  were  246  errors  or  16.4/6.  Ninety-one 
of  the  errors  occured  after  quand  in  sentence  49. 

n)  Verbs  conjugated  with  etre. 

Six  verbs  conjugated  with  etre  in  1962:  venir  in  sentence  33, 
arriver  three  times  in  sentence  34,  35  and  46,  entrer  in  sentence 
36  and  naitre  in  sentence  37.  Etre  was  not  used  137  times  for  a 
percentage  of  12.456.  Almost  the  same  percentage  is  found  for  1963. 
There  were  4  verbs  conjugated  with  etre  on  the  1963  paper:  se  faire 
in  sentence  9,  rester  in  sentence  34,  arriver  in  sentence  43  and 
partir  in  sentence  49.  There  were  123  errors  which  gives  a  per¬ 
centage  of  12.3$. 

o)  Verbs  taking  a. 

Quite  a  number  of  mistakes  are  made  with  verbs  which  take  k 
and  hence  require  an  indirect  object  pronoun.  In  1962  thei e  were 
120  such  errors  or  2456  with  the  verb  dire  which  appeared  twice. 

Deman der  a  was  responsible  for  even  more  errors.  Seventy- 
six  students  or  30.456  wrote  #il  a  demande  Marie  in  sentence  37  in 

1962  instead  of  il  a  demande  a  Marie.  Results  were  better  in 

1963  when  only  10  students  or  4$  made  an  error  due  to  deman  derji 
in  sentence  25.  Allons  le  leur  demande_r_._.  The  difference  is  prob¬ 
ably  due  to  the  fact  that  sentence  25  is  a  learned  reflex  right 
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out  of  Reflex  French. 

Another  verb  tested  requiring  \  (before  an  infinitive  this 
time)  is  avoir.  In  1962  115  students  or  46$  did  not  use  a  in  sen¬ 
tence  3.  II  nTy  a  pas  .grand- chose  a  faire  dans  cette  ville..  In 
1963  99  students  or  39.6$  left  out  a  in  sentence  45.  II s  auront 
des  tas  de  questions  a  nous  poser. . 

3 1 habituer  is  another  verb  requiring  a.  In  1962  there  were 
36  students  or  34.4$  who  did  not  realize  it  took  a  in  sentence  15. 

In  1963,  however,  there  were  only  34  students  or  13.6$  who  made 
this  error  in  a  similar  sentence,  sentence  12. 

p)  Verbs  which  are  transitive  in  French  and  intransitive  in 
English. 

Two  verbs  of  this  nature  were  tested,  one  in  each  year. 
Attendre,  to  wait  for,  appeared  in  1962  in  sentence  5.  Qu'attendons- 
nous? .  Fifty-eight  students  or  23.2$  translated  English  for  by 
pour.  The  other  verb  is  ecouter,  to  listen  to,  which  occured  in 
1963  in  sentence  23.  Ne  1 T £coutez-vous  jamais?.  Sixty-seven  stud¬ 
ents  or  26.3$  did  not  realize  that  ecouter  takes  a  direct  object. 

A 

q)  Savo ir  -  connaitre . 

A 

Two  sentences  containing  savoir  and  connaitre  were  considei ed 
in  1962:  sentence  21.  Connaissez-vous  cet  endroit?  and  sentence 
29.  Savez— vous  combien  elles  nous  co&teront? .  The  ve±  bs  were  mis- 
used  63  times  which  gives  a  percentage  of  12.6$.  To  know  occured 
only  once  in  1963  in  sentence  2.  Connaissez-vous  de  bonnes  plais- 
anteries?.  Twenty-five  students  or  10#  used  savoir  for  connaitre. 


. 

. 

. . 

. 

. 

. 


. 


. 

. 


9.  Vocabulary. 
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The  translation  of  about  in  sentence  32.  On  donne  d* habitude 
environ  douze  oour  cent,  heads  the  list  of  vocabulary  errors  in 

1962.  One  hundred  and  seventy-five  students  or  70 %  made  an  error. 
Vers  was  usually  used  instead. 

WhatTs  it  all  about?,  De  quoi  s  Tagit-il? ,  caused  the  most 
trouble  in  1963.  There  were  192  students  or  76. 8%  who  did  not 
know  this  expression. 

Also  high  on  the  list  in  1963  was  the  translation  of  What T  s 
the  use? ,  A  ouoi  bon?.  One  hundred  and  eighty  students  or  72 $ 
made  an  error. 

Next  highest  is  the  translation  of  going  on  in  1963  in  sen¬ 
tence  24.  What T  s  going  on? .  One  hundred  and  seventy-six  students 
or  70.4$  could  not  translate  it  correctly. 

Translating  a  few,  quelques-uns ,  in  sentence  47*  II  mTen 
reste  auelques-uns .  caused  trouble  for  167  students  or  66 . S$  in 

1963. 

There  were  146  students  or  5$. 4$  who  did  not  know  se  faire 
couper  les  cheveux  in  sentence  9  in  1963. 

Translating  .just  the  same  caused  a  similar  amount  of  trouble 
for  students  in  1962.  -#  Juste  le  me  me  was  often  used  for  quand 

me me  in  sentence  23.  Nous  pourrions  essayer  quand  meme..  There 
were  141  students  or  56.4$  who  could  not  translate  this  correctly. 

Also  in  1962,  12&  students  or  51.2$  failed  to  use  se  tromper  de 
correctly  in  translating  got  the  wrong  (classroom). 

In  1963  there  was  the  same  number  of  errors  in  translating 
to  have  left ,  il  mTen  reste . 

A  similar  percentage  could  not  translate  to  feel  like,  avoir 
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envie  de.  In  1962  123  students  or  1+9*2%  did  not  know  this  expres¬ 
sion.  Results  were  similar  in  1963  when  126  students  or  50.4$  made 
an  error. 

Translating  to  get  angry  caused  trouble  for  106  students  or 
42.4$  in  1963. 

Almost  identical  results  were  obtained  for  the  translation  of 
for  with  the  passe  compose.  One  hundred  and  five  students  or  42$ 
either  used  pour  or  depuis  instead  of  pendant  in  1963  in  sentence 
4$.  Nous  avons  etudie  le  franqais  pendant  deux  heures  hier  soir.. 

Also  in  1963  the  expressions  on  nTy  peut  rien  and  etre  de 
retour  proved  to  be  of  equal  difficulty.  There  were  102  students 
or  40.3$  who  made  an  error  with  the  former  and  101  students  or 
40.4$  who  made  an  error  with  the  latter. 

To  look  alike,  se  ressembler,  also  had  a  fairly  high  percent¬ 
age  in  1963.  Ninety-seven  students  or  3$.$$  did  not  know  this 
expression.  This  corresponds  to  the  translation  of  usually, 
d* habitude ,  in  1962.  Ninety-five  students  or  3&$  made  an  error 
here. 

The  use  of  prendre  for  to  have  a  drink  appeared  in  both  years. 
In  1962  £3  students  or  33.2$  did  not  use  prendre  in  sentence  23. 
Garqonl  Nous  prendrons  deux  bouteilles  de  Pilsner..  However,  in 
1963  only  39  students  or  15.6$  failed  to  do  so.  Prendre  occured 

in  sentence  44.  TTJe  ne  prendrai  pas  de  cafe,  mercin, _ d • 

Substituting  avoir  for  prendre  was  the  usual  mistake  in  both  years. 

The  expression  etre  malade  also  appeared  in  both  years.  In 
1962  71  students  or  23.4$  made  a  wrong  translation.  Results  were 
a  higher  in  1963  when  76  students  or  30.4/°  made  an  error. 
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#Avoir  mal  or  #avoir  malade  were  the  expressions  used  instead  of 
etre  malade.  #Stre  mal  was  also  used. 

Tondre  le  gazon  was  a  source  of  error  for  66  students  or  26.4$ 
in  1963. 

To  happen  in  sentence  35  in  1962  was  not  correctly  translated 
by  49  students  or  19.6$.  Very  close  to  this  was  the  translation  of 
between  in  sentence  1  in  1962.  Forty-seven  students  or  1&.$$  made 
an  error.  $DT entre  was  the  usual  expression  used  instead  of  entre. 

The  last  vocabulary  item  to  be  examined  is  the  translation  of 
to  ask  (a  question)  in  1963.  Forty-one  students  or  16.4$  did  not 
use  poser. 


. 
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PART  II 


STATISTICAL  ANALYSIS 


1.  Difference  of  Proportions. 

In  calculating  the  percentages  for  the  various  errors  it  was 
noticed  that  many  of  them  seemed  to  be  almost  the  same  for  1962 
and  1963.  By  using  the  formula: 


V  nl  •  n2 

where  p-^  =  the  frequency  of  errors  in  1962 _ 

the  number  of  chances  of  error  in  1962 

P2  -  the  frequency  of  errors  in  1963 _ 

the  number  of  chances  of  error  in  1963 

n-j  z  the  number  of  chances  of  error  in  1962 

n2  =  the  number  of  chances  of  error  in  1963 

fn  +  f9 

p  =  __1 _ £ 

nl  +  *2 

and  q  -  1  -  P 


we  can  test  to  find  out  if  the  difference  between  the  proportion 
of  errors  made  in  1962  and  the  proportion  of  the  errors  made  in 
1963  for  a  given  grammar  mistake  is  significant  or  not.  Using  a 
95$  level  of  confidence,  the  difference  will  be  significant  for 
any  z  score  obtained  which  is  greater  than  1*96. 

Re-examining  the  sources  of  error  in  the  same  order,  we  find 
an  error  percentage  of  13.6 %  for  the  use  of  the  definite  article 
to  generalize  a  noun  in  1962.  Calculating  z  for  the  difference 
between  this  percentage  and  the  1 $7*  found  in  1963  gives  1.5$, 
therefore  they  are  not  significantly  different. 

1.  G.  A.  Ferguson ,  Statistical  Analysis  in  Psychology  and  Education 
(Toronto,  1959),  t>.  146  -  147* 
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The  next  comparable  item  is  the  use  of  a  alone  to  translate 
to,  at  or  in  before  cities.  The  10$  error  percentage  of  1962  ob¬ 
viously  compares  favorably  with  the  11$  found  in  1963.  The  dif¬ 
ference  is  not  significant  as  z  =  0.43. 

The  same  is  true  of  the  use  of  the  definite  article  before 
titles.  Comparing  the  17.3$  of  1962  with  the  17.2$  of  1963  gives 
a  z  score  of  0.20. 

The  first  significant  difference  occurs  when  we  compare  the 
mistakes  made  with  jTai  so  if  in  1962  with  the  mistakes  made  with 
fai  mal  a  la  gorge.  The  former  had  an  error  percentage  of  only 
1.6$,  while  the  latter  had  one  of  11.2$.  Here  z  =  4*57. 

There  is  another  significant  difference  in  the  use  of  the 
definite  article  to  translate  on  for  days  of  the  week.  In  1962 
there  was  an  error  percentage  of  14$  as  compared  to  33.4$  in  1963. 
Comparing  these  two  gives  a  z  score  of  7.62. 

The  29.7 $  for  errors  made  with  the  indirect  object  in  1962 
is  also  significantly  different  than  the  error  percentage  of  17.2$ 
in  1963.  For  these  two  z  =  4*93. 

The  opposite  is  true  for  the  order  of  pronouns.  There  was 
an  error  percentage  of  27.6$  in  1962  and  33.2 5  in  1963.  This 
gives  a  z  score  of  1.55. 

The  difference  between  the  error  percentages  for  the  use  of 
the  disjunctive  pronouns,  14.4$  in  1962  and  15$  in  1963,  is  ob¬ 
viously  not  significant  either.  In  this  case  z  -  0.23. 

Similarly  the  difference  in  the  error  percentages  for  the 
use  of  the  possessive  pronouns  was  not  significant.  Z  -  1.31 
when  we  compare  the  1962  percentage  of  4.9$  with  the  6.9$  for  1963. 


ft  * 


* 

. 

* 

. 


. 


,  -  ■*  • 

.  •  . 


. 


. 


36 


There  was,  however,  a  significant  difference  in  the  case  of 
the  relative  pronoun  lesquelles.  A  z  score  of  2.3#  is  obtained  in 
comparing  the  69.2$  observed  in  1962  with  the  59.2$  observed  in 
1963. 

A  significant  difference  was  also  found  for  the  relative  pro- 
noun  que.  The  5$  observed  in  1962  when  compared  to  the  11.2$  ob¬ 
served  in  1963  gives  a  z  score  of  4.77. 

Quite  the  contrary  is  true  of  the  use  of  the  pronoun  subject 
on  to  express  the  passive  voice.  The  11.2$  observed  in  1962  does 
not  differ  significantly  from  the  12.#$  observed  in  1963.  Here 
z  =  0.55. 

Mistakes  with  interrogative  cue  or  quTest-ce  que  also  do  not 
differ  significantly  from  1962  to  1963.  Comparing  the  5.#$  of  1962 
with  the  4.3$  of  1963  gives  a  z  score  of  0.66. 

The  almost  identical  results  for  qu'est-ce  qui  were,  of 
course,  not  significantly  different  either.  Z  =  0.09  when  we  com¬ 
pare  the  error  percentage  of  51.6$  for  1962  with  the  51.2$  for  1963. 

The  difference  in  the  error  percentages  for  mistakes  made  with 
some  or  any,  de  plus  the  definite  article,  13.6$  for  1962  and 
14.4$  for  1963,  is  not  significant  either.  Here  z  58  0.26. 

Such  is  not  the  case,  however,  for  the  use  of  some  or  any  (de 
alone)  before  an  adjective.  The  71.6$  observed  in  1962  differs 
greatly  from  the  22$  observed  in  1963.  Comparing  these  two  gives 
a  z  score  of  11.27. 

The  difference  in  proportion  for  the  errors  with  the  demon¬ 
strative  pronoun  c_e  is  also  significant.  The  error  percentage  of 
9.4$  for  1962  compared  to  the  4.#$  observed  in  1963  gives  a  z 
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score  of  2.3. 

The  same  is  true  of  the  use  of  c_e  subject  of  ^tre .  A  z  score 
of  5.57  is  obtained  when  we  compare  the  error  percentage  of  9.2 # 
observed  in  1962  with  the  17.2#  observed  in  1963. 

Quite  the  contrary  is  true  of  the  use  of  beaucoup  to  trans¬ 
late  much  or  lots.  Exactly  the  same  number  of  students  made  a  mis 
take  in  1962  as  in  1963  in  the  two  comparable  sentences. 

Similarly  there  was  an  error  percentage  of  24 #  for  those 
students  who  used  an  adjective  instead  of  an  adverb  in  1962  com¬ 
pared  to  25.6#  in  1963.  This  gives  a  z  score  of  O.42. 

Mistakes  made  in  using  combien  result  in  a  significant  dif¬ 
ference.  In  1962  17.2#  made  an  error  compared  to  9.6#  in  1963. 
Here  z  =  2.53. 

Mistakes  with  the  agreement  of  the  adjective  do  not,  however, 
result  in  a  significant  difference.  A  z  score  of  1.45  is  obtained 
when  we  compare  the  error  percentage  of  29.4#  observed  in  1962 
with  the  26.5#  observed  in  1963. 

Errors  made  with  the  position  of  the  adjective,  on  the  other 
hand,  do  result  in  a  significant  difference.  Comparing  the  3.3# 
of  1962  with  the  12.5#  of  1963  gives  a  z  score  of  2.75. 

The  comparison  of  the  adjective  and  the  adverb  also  showed  a 
significant  difference.  Z  =  4.22  for  the  1962  error  percentage  of 
27.2#  compared  to  the  1963  percentage  of  12.4#. 

The  same  is  true  of  the  superlative.  A  z  score  of  7.7  is  ob¬ 
tained  when  we  compare  the  high  error  percentage  of  42.3#  found  in 
1962  with  the  relatively  low  11.2#  found  in  1963. 

Mistakes  made  under  the  heading  of  Chiffres  do  not  differ 

significantly  from  year  to  year.  In  1962  we  have  an  error  percent 
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age  of  6$  and  in  1963  it  is  5 *9$*  This  gives  a  z  score  of  0.11. 

It  is  interesting  to  note  that  the  difference  in  proportion 
for  all  the  negatives  resulted  in  a  significant  difference: 

for  ne ♦ . . . pas  the  1. 3$  in  1962  compared  to  4*3$  in  1963  gives 
a  z  score  of  4*16, 

for  ne. . . . plus  the  5*6$  in  1962  compared  to  the  33.6$  in 
1963  gives  a  z  score  of  £.0, 

and  for  pas  du  tout  compared  to  rien  du  tout,  9.6$  and  43.2$ 
z  =  8.61. 

The  closest  one  was  the  elliptical  answer  rien  10.4$  in  1962  and 
personne  2.3$  in  1963.  Z  =  3*45  for  these  two. 

No  significant  difference  exists  for  mistakes  with  the  inter¬ 
rogative.  Z  =  1.42  when  we  compare  the  1.9$  observed  in  1962  with 
the  1.5$  observed  in  1963. 

Quel  temps  fait-il?  was  learned  equally  well  or  poorly  as  the 
case  may  be.  There  is  no  significant  difference  between  the  29.2$ 
for  1962  and  the  32.3$  for  1963.  Z  =  0.3?  in  this  case. 

This  is  not  true  of  the  answer  il  fait.  There  is  a  signifi¬ 
cant  difference  between  the  30*4$  of  1962  and  the  5.2$  of  1963. 
Comparing  these  two  gives  a  z  score  of  7.41. 

The  proportions  for  the  mistakes  made  in  expressing  the  time 
of  day  also  show  a  significant  difference.  Z  =  4.46  when  we  com¬ 
pare  the  13$  of  1962  with  the  11.3$  of  1963. 

The  errors  made  with  the  imperative  were  far  from  being  in 
the  same  proportions.  A  z  score  of  6.19  is  obtained  when  we  com¬ 
pare  the  9.5$  for  1962  with  the  22.4$  of  1963. 

Errors  made  with  the  use  of  the  past  tense  instead  of  the 
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present  tense  are  in  the  same  proportion.  Comparing  the  3$  for 
1962  with  the  10,8%  for  1963  gives  a  z  score  of  1.36. 

The  same  is  true  of  the  students  who  use  the  present  tense  in¬ 
stead  of  the  passe  compose.  The  11.1$  of  1962  compared  to  the  11.9$ 
for  1963  gives  a  z  score  of  0.33. 

Mistakes  with  the  agreement  of  the  passe  compose  do  not  show 
a  significant  difference  either.  A  z  score  of  1.95  is  obtained 
when  we  compare  the  1962  percentage  of  35*7$  and  the  1963  percent¬ 
age  of  31$. 

There  is,  however,  a  large  significant  difference  with  the 
mistakes  made  with  the  use  of  the  imperfect.  The  error  percentage 
was  only  4.3$  in  1962  compared  to  26.3$  in  1963.  This  gives  a  z 
score  of  10. 

The  subjunctive  also  shows  a  significant  difference.  Z  =  3.59 
when  we  compare  the  33.6 $  of  1963  and.  the  46.5$  of  1963. 

The  same  is  true  of  the  pluperfect.  The  4&.4$  observed  in 
1962  is  significantly  different  than  the  37.2$  observed  in  1963. 

Z  =  3.61. 

Such  is  not  the  case  with  the  conditional  perfect.  There  is 
no  significant  difference  between  the  40.4 $  observed  in  1962  and 

the  33.4$  observed  in  1963.  Here  z  =  O.46. 

The  proportions  for  the  verbs  conjugated  with  etre  do  not 
differ  significantly  either.  Z  =  0.30  when  we  compare  the  12.4$ 

of  1962  and  the  12.3$  for  1963. 

The  same  is  true  of  the  errors  made  with  the  infinitive.  Z  = 
0*52  when  we  compare  the  error  percentage  of  17*69  for  1962  and 

the  16.5$  of  1963. 
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The  difference  in  proportions  for  all  the  verbs  requiring  a, 
deman der,  avoir  and  s  Thabituer  showed  a  significant  difference  for 
the  two  years. 

Mistakes  made  with  the  two  verbs  which  are  transitive  in  French 
and  intransitive  in  English,  attendre  in  1962  and  ecouter  in  1963, 
did  not  show  a  significant  difference  in  their  proportions.  A  z 
score  of  0.92  is  found  when  we  compare  the  23,2%  for  attendre  and 
the  26. 8%  for  ecouter. 

A 

Errors  made  in  the  use  of  savoir  and  connaitre  also  do  not 
show  a  significant  difference  in  proportion.  Comparing  the  error 
percentage  of  12.6$  for  1962  with  the  10$  of  1963  gives  a  z  score 
of  1.0£. 

There  are  only  3  comparable  items  under  the  heading  of  vo¬ 
cabulary.  One,  the  use  of  prendre  to  translate  to  have  a  drink, 
is  an  obvious  significant  difference.  In  1962  33.2$  made  an  error 
compared  to  15.6$  in  1963.  The  other  two  items,  avoir  envie  de 
and  etre  mala.de,  do  not  show  a  significant  difference  in  the 


proportion  of  errors  made  in  the  two  years. 
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2.  Relationships. 

After  observing  that  certain  mistakes  occur  in  the  same  propor¬ 
tion  in  both  years,  the  question  arose  as  to  whether  or  not  the 
same  students  who  made  a  mistake  with  one  grammar  item  also  tended 
to  make  a  mistake  with  another  item  or  more. 

In  order  to  find  out  if  a  relationship  existed  between  certain 
errors  it  was  necessary  to  read  through  the  500  examination  papers 
again  and  decide  if  a  student  knew  ne. . . .pas,  the  elliptical  an¬ 
swer,  the  subjunctive  etc..  The  different  categories  of  errors 
were  given  a  number  and  listed  across  the  top  of  a  sheet  of  paper. 
Each  student  was  given  a  number  and  listed  down  the  page: 

Mistake  elliptical  verbs  with 


ne....pas  answer 
T  2 


subjunctive 

13 


etre 

49" 


Student 

001 


002 

003 

004 


1 

1 

1 

1 


1 

0 

1 

1 


0 

1 

0 

1 


0 

1 

1 

0 


If  the  student  knew  the  item  involved,  a  1  was  marked  after 
his  number  under  the  item.  If  he  did  not  know  it,  a  0  was  marked 
as  shown  above.  After  all  the  papers  were  examined,  the  data  was 
transfered  to  IBM  cards.  One  card  was  punched  for  each  of  the 
500  students.  A  1  was  punched  under  each  grammar  point  the  stud¬ 
ent  knew  and  a  zero  under  each  point  he  did  not  know: 

column  l  2  3  4  5  6  7  S  9  10  11  12  13  . 

111100101  1  0  1  0  . 

Under  columns  76  -  $0  the  students  number  was  punched.  The  very 
first  card  contained  the  number  of  categories  of  errors  and  stud¬ 


ents  observed: 
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Columns  1 
3 
5 

9 


2  the  number  of  categories,  49 
4  blank 

&  the  number  of  students,  0500 
SO  blank 


This  program  calculates  the  correlation  coefficient  (Phi)  ex¬ 
pressing  the  relationship  between  two  dichotomous  variables. 

Given  two  variables  i  and  j  (two  types  of  errors),  for  which 
each  variable  may  be  categorized  as  0  and  1,  and  having  observed 
the  four  possible  joint  frequencies 

variable  j. 

variable  i 


0 

1 

0 

b 

a  (b  &  a) 

1 

d 

c  (  d  &  c ) 

(b  &d) 

(a  &  c)  N 

then  the  Phi  coefficient  expressing  the  relationship  between 
variables  i  and  j  is  given  by 

<f>A  a  =  ad  -  be _ _ _ _  _  _ 

yj  ( a  &  b )  ( c  &  d)  ( b  &  d)  ( a  &  c ) . 

The  IBM  machine  printed  the  Phi  coefficients  out  to  four 
decimal  places  with  the  decimal  point  for  each  coefficient 
following  the  first  digit.  Negative  coefficients  are  indicated 
by  a  dash  through  the  5th  digit  of  the  coefficient.  The  Phi 
coefficients  will  be  found  in  appendix  III  and  the  example  which 
follows  will  explain  how  to  read  them. 

0101  10000  0102  01517  0103  00654  0104  00571  .... 


is  interpreted  as 

=  1.0000  #12  =  0.1517  JZ> 13  =  0.0654  p'14  z  -0.0571 
The  .01  level  of  confidence  was  once  again  chosen  with  3 
degrees  of  freedom.  This  means  that  the  different  types  of  errors 
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are  related  if  ^  r  .1506. 

An  examination  of  the  Phi  coefficients  shows  there  were  only- 
two  types  of  errors  related  to  those  made  with  ne. . . .pas.  Phi  = 
.161$  for  students  who  did  not  know  avoir  mal  or  avoir  soif  and 
also  did  not  know  ne . . , .pas.  The  other  relationship  was  found  for 
ne. . . . pas  and  the  interrogative  pronouns  que  and  qui  for  which  Phi 
-  .1516. 

Students  who  did  not  know  the  elliptical  answers  rien  or 
personne  also  tended  to  make  mistakes  with  6  other  items: 

ne . . . .  jamais  or  ne . nullement  </>  =  .1591 

the  indirect  object  -  .1646 
the  disjunctive  pronouns  <£>  -  .23 $3 

the  conjunctions  requiring  the  subjunctive  </>  -  .1532 
knowledge  of  doux  or  fro id  -  .1555 
the  comparison  </>  -  .1650 

Twelve  positive  relationships  were  found  for  mistakes  made 
with  rien  du  tout  or  pas  du  tout.  Students  who  made  errors  with 
these  two  also  tended  to  make  errors  with: 
ne. , . .plus  ^  =  .1396 
the  direct  object  $  -  .1590 
the  disjunctive  pronouns  </>  -  .1947 
the  present  tense  ^  r  .236$ 
the  imperative  $  ~  .1709 
avoir  mal  or  avoir  soif  </>  =  .1909 
quel  temps  fait-il?  $  =  .1516 
the  partitive  II  f6  =  .2674 
the  agreement  of  the  passe  compose  </>  =  .1309 
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falloir  £  =  ,167^ 

the  demonstrative  pronoun  £  -  .2737 
the  infinitive  £  =  .2114 

There  was  a  negative  relationship  between  those  students  who  knew 
ne,,.,  .jamais ,  but  got  rien  du  tout  or  pas  du  tout  wrong.  That  is 
knowing  one  of  the  two  interf erred  with  learning  the  other.  Phi 
=  -.1697. 

As  already  mentioned,  mistakes  made  with  ne . , , . ulus  are  relat¬ 
ed  to  those  made  with  rien  du  tout  and  pas  du  tout.  There  are 
also  5  other  high  relationships  between  ne... .plus  and: 
the  present  tense  £  =  .2037 

the  imperative  £  -  .2266 

II 

the  partitive  £  -  .232$ 

the  demonstrative  pronoun  £  =  .2023 

the  infinitive  £  -  .2023 

Three  negative  relationships  exist  with  mistakes  in  the  use 
of  ne. . . . jamais  or  ne. . ♦ .nullement .  As  we  have  already  seen  it 
is  negatively  related  to  rien  du  tout  or  pas  du  tout.  Students 
who  know  ne.... jamais  also  tend  to  make  a  mistake  with  the  direct 
object  [£  -  -.1564)  and  the  partitive  II(^  -  -.2164).  Twelve 
positive  relationships  also  exist: 

the  elliptical  answer  £  =  .1591 
the  indirect  object  £  z  .3393 

the  conjunctions  requiring  the  subjunctive  £  -  .3226 
small  letters  for  titles  £  =  .3025 
il  fait  £  =  .2354 


doux  or  froid  £  =  .2059 
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the  partitive  I  ^  =  ,205$ 

y  and  en  $  -  .1592 

the  relative  pronouns  -  .1622 

ce  subject  of  etre  $  =  .1599 

particular  use  of  the  imperfect  -  .1836 

pouvoir  p  =  .3292 

Only  one  other  mistake  is  made  by  the  same  students  who  do 
not  know  the  interrogative  in  French,  a  mistake  with  the  condi¬ 
tional  perfect  for  which  Phi  =  .151#. 

For  the  direct  object  there  are  two  negative  relationships. 
As  we  have  seen,  it  is  negatively  related  to  the  use  of  ne, ... 
jamais,  and  it  is  also  related  to  pouvoir  where  Phi  =  -.1567.  It 
is  positively  related  to  mistakes  with: 

rien  du  tout  or  pas  du  tout  =  .15 AO 
the  present  tense  $  =  .1695 
the  imperative  ^  =  .1645 
the  partitive  II  p  =  .1981 

the  agreement  of  the  passe  compose  -  .1717 
falloir  =  .1515 

the  demonstrative  pronoun  =  .2052 
the  infinitive  $  =  .2184 
the  pluperfect  </>  =  .1556 

While  it  has  only  one  negative  relationship,  the  indirect  ob 
ject  has  12  positive  relationships.  It  is  negatively  related  to 
the  partitive  II  (p  =  -.1510).  Students  who  did  not  know  the  in¬ 
direct  object  also  did  not  know: 

the  elliptical  answer  rien  or  oersonne  </>  =  .1646 


* 


ne.,,,  .jamais  or  ne,,,  .nullement  ^  =  .3393 


the  conjunctions  requiring  the  subjunctive  =  .2597 

small  letter  for  titles  =  .2035 

il  fait  -  .1715 

doux  or  froid  </>  -  .2192 

y  and  en  ^  =  .1697 

the  relative  pronouns  $  =  .1973 

the  particular  use  of  the  imperfect  p  -  .1930 

the  agreement  of  the  adjective  <f>  -  .1726 

pouvoir  </>  -  .2900 

the  comparison  -  .1323 

It  is  interesting  to  note  that  no  relationships  exist  for 
students  who  do  not  know  the  order  of  pronouns  in  French. 

On  the  other  hand,  students  who  do  not  know  the  use  of  the 
disjunctive  pronouns  tend  to  make  7  other  errors: 

the  elliptical  answer  rien  or  personne  -  .2333 

rien  du  tout  or  pas  du  tout  ^  =  .1947 

the  present  tense  6  -  .1305 

avoir  mal  or  avoir  soif  </>  -  .1364 

ce  subject  of  etre  />  =  .1509 

falloir  ^  =  . 1931 

the  demonstrative  pronoun  ^  -  .1622 

Students  who  could  not  use  the  present  tense  correctly  also 
could  not  master  15  other  grammar  points: 
rien  du  tout  or  pas  du  tout  <f>  -  .2363 
ne, . . . plus  ft  -  .2037 


the  direct  object  =  .1695 
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the  disjunctive  pronouns  ^  -  .  1$05 

the  imperative  ^  -  .  1$$6 

the  subjunctive  </>  =  .1562 

avoir  mal  or  avoir  soif  ^  =  .1651 

the  definite  article  and  days  of  the  week  </>  =  .207$ 

the  time  of  day  =  .  15$1 

the  partitive  II  $  =  .2755 

the  future  <f>  -  .  1$67 

falloir  </>  =  .2692 

devoir  jzf  =  .2519 

the  demonstrative  pronoun  $  -  .  1$27 
the  infinitive  ^  =  .2900 

The  imperative  had  approximately  half  that  many  relationships. 
The  same  students  who  did  not  know  the  imperative  also  did  not  know 
the  elliptical  answer  rien  or  personne  =  .1709 
ne. . . . plus  =  . 2266 
the  direct  object  ^  =  .1645 
the  present  tense  <£>  -  .1$$6 
the  partitive  II  <f>  -  .1790 
devoir  ^  z  .1637 

the  demonstrative  pronoun  =  .1765 

The  subjunctive,  on  the  other  hand,  had  one  of  the  greatest 
number  of  relationships  of  all  the  49  categories.  Students  who 
did  not  know  the  subjunctive  also  did  not  know: 
the  present  tense  -  .1562 

the  conjunctions  requiring  the  subjunctive  ^  r  .2914 
quel  temns  fait-il?  6  =  • 190$ 
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doux  or  froid  =  .1643 

the  partitive  II  <f>  -  .1390 

X  and  en  ^  -  .3024 

the  relative  pronouns  <f>  -  .2191 

the  future  <f>  -  .2037 

ce  subject  of  etre  </>  -  .1379 

the  agreement  of  the  passe  compose  $  -  .1370 

the  particular  use  of  the  imperfect  =  .1573 

the  agreement  of  the  adjective  p  =  .1734 

falloir  </>  =  .1333 

devoir  <i  =  .1331 

adjective  instead  of  an  adverb  $  =  .1706 

the  comparison  p  =  .2719 

qurest-ce  qui  $  -  .1566 

the  infinitive  </>  =  .1901 

the  conditional  perfect  </>  -  .2914 

As  already  shown,  the  conjunctions  reouiring  the  subjunctive 
are  related  to:  the  elliptical  answer,  ne, , jamais,  the  indirect 
object  and,  of  course,  the  subjunctive.  Those  students  who  do  not 
know  these  conjunctions  also  make  mistakes  with: 
small  letter  for  titles  $  =  .2126 
il  fait  jzf  =  .2273 
doux  or  froid  $  z  .2364 
the  partitive  I  $  z  .1961 
and  en  3  =  .2993 
the  relative  pronouns  $  -  .2403 
ce  subject  of  etre  $  =  .1770 
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the  particular  use  of  the  imperfect  =  .2679 

falloir  j  =  .1593 

pouvoir  $  =  .3327 

the  comparison  6  =  .2475 

quTest-ce  qui  ^  =  .1550 

the  conditional  perfect  <f>  -  .1361 

The  use  of  the  pronoun  subject  on  to  translate  the  passive 
voice  in  French  has  only  3  relationships: 
avoir  mal  or  avoir  soif  $  -  .  15$4 
the  future  6  -  .155$ 
mistakes  with  adverbs  =  .1574 

Students  who  do  not  know  the  use  of  a  alone  to  translate  to, 
at  °r  in  before  cities  also  tend  to  make  $  other  mistakes: 
the  definite  article  before  titles  <f>  =  .1937 
quel  temps  fait-il?  $  =  .1930 
the  future  $  z  . 2211 
ce  subject  of  etre  ~  .1596 
chif fres  $  -  .1630 
falloir  fi  =  .1777 

adjective  instead  of  an  adverb  $  =  .1544 
the  infinitive  6  -  .1657 

Besides  being  related  to  the  use  of  a  alone  before  cities, 
the  definite  article  is  related  to: 

small  letters  for  titles  ^  =  .2011 
ouel  temps  fait-il?  =  *2136 
ce  subject  of  etre  $  -  .2014 

Students  who  do  not  use  small  letters  for  titles  before  proper 
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ne,...  .jamais  or  ne,  ,  .  . nullement  =  .3025 
the  indirect  object  p  =  .2035 

the  conjunctions  requiring  the  subjunctive  p  -  .2126 

the  definite  article  before  titles  =  .2011 

doux  or  fro id  p  =  .2004 

pouvoir  $  =  .1301 

the  pluperfect  ^  -  .169$ 

Besides  being  related  to  the  use  of  ne. . . .pas,  rien  du  tout 
or  pas  du  tout,  the  disjunctive  pronouns,  the  present  tense  and 
the  pronoun  subject  on,  mistakes  with  avoir  mal  or  avoir  so if  are 
related  to  mistakes  with: 

quel  temps  fait-il?  /  =  .1564 
the  time  of  day  $  =  .2025 
the  future  /  =  .1767 
chiffres  <f>  -  .1513 
falloir  =  .1534 

The  use  of  the  definite  article  with  days  of  the  week  has 
only  2  relationships.  It,  as  already  mentioned,  is  related  to  the 
present  tense  and  the  partitive  II  where  Phi  =  .1355* 

Like  avoir  mal  or  avoir  so if,  quel  temps  fait-il?  is  related 
to  10  other  types  of  errors.  Four  of  these  have  already  been  men- 
rien  du  tout  or  pas  du  tout ,  a  before  cities,  tne  definite 
article  before  titles  and  avoir  mal  or  avoir  soif.  The  other  6  are 
doux  or  froid  </>  -  .2252 
the  time  of  day  ~  .1  >26 
the  relative  pronouns  ft  =  .1534 
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chiffres  <f>  -  .1724 
falloir  ^  =  .1679 
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the  comparison  <f)  =  .2117 

Students  who  do  not  know  how  to  use  il  fait  to  translate  ex¬ 
pressions  about  the  weather  also  do  not  know: 
ne. .  . .  .jamais  or  ne .  .  .  .nullement  <j>  =  .2354 
the  indirect  object  =  .1715 

the  conjunctions  requiring  the  subjunctive  =  .227# 

doux  or  froid  $  -  .2461 

pouvoir  =  .2312 

interrogative  qui  or  que  ^  =  *1764 

More  than  twice  as  many  relationships  are  found  for  those  who 
did  not  know  doux  or  froid:  the  elliptical  answer,  ne. ...  jamais , 
the  indirect  object,  the  subjunctive,  the  conjunctives  requiring 
the  subjunctive,  small  letters  for  titles,  quel  temps  fait-il?, 
il  fait,  which  have  already  been  mentioned,  and 
the  relative  pronouns  (6  -  .  15#0 
ce  subject  of  etre  $  ~  .1539 
pouvoir  $  =  .233$ 
the  comparison  i>  -  .1733 
the  conditional  perfect  <f>  =  .150# 

Not  knowing  how  to  express  the  time  of  day  in  French  is  relat¬ 
ed  to: 

the  present  tense  /  =  .1581 

avoir  mal  or  avoir  so if  ^  =  .2025 

quel  temps  fait-il?  $  ~  .l#2o 

the  agreement  of  the  passe  compose  $  -  . 1644 
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falloir  </>  =  .1735 
Students  who  make  errors  with  the  partitive  I  (failure  to  ex¬ 
press  some  or  any  by  de  and  the  definite  article  or  by  de  alone) 
tend  to  make  7  other  types  of  errors: 

ne, . . . jamais  or  ne... .nullement  =  . 205$ 

the  conjunctions  requiring  the  subjunctive  $  -  .1961 

y  and  en  ~  .1562 

the  relative  pronouns  z  .1911 

the  particular  use  of  the  imperfect  $  -  .1702 

pouvoir  $  =  . 1$$4 

the  comparison  $  =  .1512 

Three  negative  relationships  exist  for  the  partitive  II  (mis¬ 
takes  with  the  adverbs  of  quantity) .  Two  have  already  been  men¬ 
tioned,  those  with  ne.... jamais  and  the  indirect  object,  and  the 
third  is  with  pouvoir  where  Phi  =  -.1521.  Its  positive  relation¬ 
ships  with  rien  du  tout  or  pas  du  tout ,  ne... .plus,  the  direct  ob¬ 
ject,  the  present  tense,  the  imperative,  the  subjunctive,  and  the 
definite  article  with  days  of  the  week  have  already  been  shown. 

It  is  also  related  to: 

the  future  </>  ~  .2320 

the  agreement  of  the  passe  compose  ^  =  .2060 
falloir  fl  =  .2327 

the  demonstrative  pronoun  -  .2752 
the  infinitive  $  =  .2135 

Five  of  the  14  relationships  which  exist  for  y  and  en  have 

been  mentioned,  those  with  ne - jamais,  the  indirect  object,  the 

subjunctive,  the  conjunctions  requiring  the  subjunctive  and  the 


' 


....  .... 


. 


. 


. 


. 


. 


53 


partitive  I.  The  remaining  relationships  are  with: 
the  relative  pronouns  </>  -  .2796 
ce  subject  of  £tre  ^  =  .2343 
the  agreement  of  the  passe  compose  ^  =  .2279 
the  particular  use  of  the  imperfect  </>  =  .1535 
chiffres  ^  =  .1670 
falloir  $  =  .2333 
devoir  =  .1331 
the  comparison  </>  “  .2051 
the  conditional  perfect  $  =  .1647 
We  have  already  seen  most  of  the  relationships  of  the  rela¬ 
tive  pronouns,  those  with  ne. . . . jamais ,  the  indirect  object,  the 
subjunctive,  the  conjunctions  requiring  the  subjunctive,  quel  temps 
fait-il? ,  doux  or  froid  and  y  and  en.  There  are  also  3  other 
errors  made  by  students  who  do  not  know  the  relative  pronouns: 
ce  subject  of  £tre  </>  =  .1631 

the  particular  use  of  the  imperfect  -  .1779 

falloir  jrf  =  .2032 

d.evo ir  </>  -  .2734 

pouvo ir  $  -  .2393 

the  comparison  $  Z  .1361 

quTest-ce  qui  $  z  .2332 

the  conditional  perfect  $  =  .1339 

There  are  only  3  relationships  we  have  not  seen  with  the  future 
the  agreement  of  the  passe  compose  </>  =  .1575 
falloir  <5  -  .1606 


the  partitive  II  ^  =  .2320 
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The  other  relationships  were  with  the  present  tense,  the  subjunc¬ 
tive,  the  pronoun  subject  on,  a  alone  before  cities  and  avoir  mal 
or  avoir  so if. 

The  significant  Phi  coefficients  for  most  of  the  relationships 
of  ce_  subject  of  £tre  have  also  already  been  given,  those  with  ne. . 

. . jamais,  the  disjunctive  pronouns,  the  subjunctive,  the  conjunctions 
requiring  the  subjunctive,  a  alone  before  cities,  the  definite 
article  before  titles,  il  fait,  y  and  en  and  the  relative  pronouns. 
The  remaining  5  relationships  are  with: 

the  agreement  of  the  passe  compose  </>  ~  .2154 

falloir  fS  =  .1857 

pouvoir  $  -  .1889 

quTest-ce  qui  =  .1689 

the  conditional  perfect  p  =  .1810 

Having  mentioned  the  relationships  between  the  agreement  of 
the  passe  compose  and  rien  du  tout  or  pas  du  tout ,  the  direct  ob¬ 
ject,  the  subjunctive,  the  time  of  day,  the  partitive  II,  y  and  en, 
the  future  and  £e  subject  of  etre ,  only  3  relationships  remain: 
falloir  $  =  .2465 
the  conditional  perfect  -  .1676 
the  verbs  conjugated  with  etre  -  .2415 

Not  knowing  the  use  of  the  imperfect  is  related  to  only  one 
other  error,  those  with  the  demonstrative  pronoun.  Phi  =  .1952. 

The  two  particular  uses  of  the  imperfect,  with  si.  to  trans¬ 
late  how  about  and  for  a  continued  action  in  the  past,  have  a  few 
more  relationships.  We  have  seen  that  they  are  related  to  ne. . . . 
jamais,  the  indirect  object,  the  subjunctive,  the  conjunctions  re- 
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quiring  the  subjunctive,  the  partitive  I,  y  and  en  and  the  relative 
pronouns.  There  are  also  2  others: 
devoir  p  -  .2066 
pouvoir  $  =  .1534 

Those  students  who  did  not  make  the  adjective  agree  also  made 
3  other  mistakes  with: 

the  indirect  object  6  =  .1726 
the  subjunctive  <f>  -  .1734 
the  comparison  $  -  .1597 

It  was  found  that  those  who  did  not  master  the  lesson  on 
chiffres  also  consistently  made  four  other  errors  with: 
a  alone  before  cities  6  -  .1630 
avoir  mal  or  avoir  soif  ft  -  .1513 
quel  temos  fait-il?  $  -  .1724 
y;  and  en  ^  . 1670 

The  greatest  number  of  relationships  was  found  for  falloir . 

We  have  already  seen  15  of  them  with:  rien  du  tout  or  pas  du  tout , 
the  direct  object,  the  disjunctive  pronouns,  the  present  tense, 
the  subjunctive,  the  conjunctions  requiring  the  subjunctive,  a.  a- 
lone  before  cities,  the  time  of  day,  avoir  mal  or  avoir  soif,  the 
partitive  II,  v  and  en,  the  relative  pronouns,  the  future,  ce  sub¬ 
ject  of  etre  and  the  agreement  of  the  passe  compose.  There  are 
also  7  other  relationships  with: 
devoir  6  -  .1955 
the  comparison  j6  =  .1963 
the  demonstrative  pronoun  <f>  =  .1995 
the  pluperfect  =  .1$51 
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the  conditional  nerfect  -  .1591 

the  verbs  conjugated  with  ^tre  -  .1757 

quel  temps  fait-il?  ~  .1679 

Besides  the  relationships  we  have  seen  with  the  present  tense, 
the  imperative,  the  subjunctive,  y  and  en,  the  relative  pronouns, 
the  particular  use  of  the  imperfect  and  falloir,  devoir  is  related 
to: 

the  comparison  p  =  .1643 
the  pluperfect  ~  .1315 
the  conditional  perfect  <f>  -  .1911 

Knowing  the  use  of  pouvoir  seems  to  interfere  with  learning 
3  other  Items ^  As  we  have  seen,  it  is  negatively  related  to  the 
direct  object  and  the  partitive  II.  It  is  also  negatively  related 
to  the  demonstrative  pronoun  where  Phi  =-.1777.  The  Phi  coefficients 
for  its  positive  relations  with  ne. , . , jamais ,  the  indirect  object, 
the  conjunctions  requiring  the  subjunctive,  il  fait,  doux  or  froid, 
the  partitive  I,  the  relative  pronouns,  ce  subject  of  etre  and 
the  particular  use  of  the  imperfect  have  already  been  given.  The 
remaining  two  are: 

the  comparison  /  =  .1644 
quTest-ce  qui  $  =  .1710 

Students  who  use  adjectives  instead  of  adverbs  tend  to  make 
errors  with  the  subjunctive  and  a  alone  before  cities. 

Other  mistakes  made  with  adverbs  are  related  only  to  the  use 
of  the  pronoun  subject  on  to  translate  the  passive  voice.  Phi  = 

•1574. 

There  are  only  2  relationships  for  the  comparison  that  we  have 
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not  seen.  Phi  =  .2110  with  the  pluperfect  and  .1642  with  the  con¬ 
ditional  perfect.  The  other  relationships  were  with  the  elliptical 
answer,  the  indirect  object,  the  subjunctive,  the  conjunctions  re- 
auiring  the  subjunctive,  quel  temps  fait-il?,  doux  or  froid,  the 
partitive  I,  y;  and  en,  the  relative  pronouns,  the  agreement  of  the 
adjective,  falloir ,  devoir  and  pouvoir . 

Eoth  the  Phi  coefficients  for  the  two  relationships  of  the 
interrogative  pronouns  qui  and  que  have  been  given.  They  were  with 
ne . . . . pas  and  il  fait. 

Similarly  we  have  already  seen  that  quTest-ce  qui  is  related 
to  the  subjunctive,  the  conjunctions  requiring  the  subjunctive,  the 
relative  pronouns,  £e  subject  of  etre  and  oouvoir . 

One  negative  relationship  exists  for  the  demonstrative  with 
pouvoir.  All  the  positive  relationships  with  rien  du  tout,  ne,.,. 
plus ,  the  direct  object,  the  present  tense,  the  disjunctive  pro¬ 
nouns,  the  imperative,  the  partitive  II,  the  imperfect  and  falloir 
have  been  shown. 

Only  one  relationship  for  the  infinitive  remains  to  be  seen. 
Besides  being  related  to  rien  du  tout,  ne... .plus,  the  direct  ob¬ 
ject,  the  present  tense,  the  subjunctive,  a  alone  before  cities 
and  the  partitive  II,  the  infinitive  is  related  to  the  conditional 
perfect  where  Phi  -  .1517. 

The  possessive  is  the  only  item  of  the  49  categories  that  is 
not  related  to  at  least  one  other  item. 

As  one  might  expect,  students  who  do  not  know  the  pluperfect 
also  make  errors  with  the  conditional  perfect.  Phi  -  .2241  for 
these  two.  The  pluperfect’s  other  relationships  were  with  the  di- 
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rect  object,  small  letters  for  titles,  falloir ,  devoir  and  the  com¬ 
parison. 

The  Phi  coefficients  have  been  shown  for  all  12  of  the  re¬ 
lationships  of  the  conditional  perfect.  They  were  with  the  inter¬ 
rogative,  the  subjunctive,  the  conjunctions  requiring  the  subjunc¬ 
tive,  v  and  en,  the  relative  pronouns,  _ce  subject  of  etre,  the  a- 
greement  of  the  passe  compose,  falloir,  devoir ,  the  comparison,  the 
infinitive  and  the  pluperfect. 

The  last  item,  the  verbs  conjugated  w ith  etre ,  had  only  2  re¬ 
lationships,  with  falloir  and  the  agreement  of  the  passe  compose. 


. 
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3.  Clusters  of  errors. 

Because  of  the  large  number  of  relationships  obtained  for 
several  of  the  items  in  the  previous  section,  the  results  do  not 
seem  to  be  too  rewarding.  There  are,  however,  several  clusters 
of  items  which  are  interrelated  and  these  clusters  are  possibly 
of  more  interest  than  the  longer  lists  found  under  the  heading  of 
relationships.  The  difference  between  clusters  and  ordinary  re¬ 
lationships  can  be  explained  in  the  following  way:  if  students 
who  get  item  1  wrong  also  tend  to  make  errors  with  items  2,  3  and. 

5,  then  we  say  these  are  related.  However,  those  who  do  not  know 
item  2  do  not  necessarily  make  an  error  with  item  5,  for  example. 

If  2  has  a  high  relationship  with  1  and  3  and  1  and  3  also  have  a 
high  relationship,  we  can  group  them  together  in  a  cluster. 

Placing  the  Phi  coefficients  on  graph  paper  for  easier  read¬ 
ing  gave  the  following  clusters  of  interrelated  items: 

1.  the  elliptical  answer,  the  negative  ne. . .  rjamais,  the  in¬ 
direct  object,  the  conjunctions  requiring  the  subjunctive 
and  knowledge  of  doux  or  froid; 

2.  the  negative  rien  du  tout,  the  negative  ne. . .plus,  the 
present  tense,  the  imperative,  the  partitive  II  and  the  de¬ 
monstrative  pronouns; 

3.  the  negative  ne. . . jamais,  the  indirect  object,  the  conjunc¬ 
tions  requiring  the  subjunctive,  doux  or  froid,  the  relative 
pronouns,  the  particular  use  of  the  imperfect  (see  p.  21)  and 
pouyoir ; 

Z,..  the  negative  rien  du  tout ,  the  direct  object,  the  present 
tense,  the  imperative  and  the  partitive  II; 


. 


. 
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5.  rien  du  tout,  the  disjunctive  pronouns,  the  present  tense, 
avoir  mal  or  soif  and  falloir ; 

6.  the  conjunctions  requiring  the  subjunctive,  the  partitive  I, 

X  an<3  the  relative  pronouns  and  the  particular  use  of  the 
imperfect ; 

7.  the  present  tense,  the  subjunctive,  the  partitive  II,  the 
future  and  falloir ; 

&.  the  subjunctive,  the  partitive  II,  the  future,  the  agreement 
of  the  past  participle  and  falloir; 

9.  the  subjunctive,  the  conjunctions  requiring  the  subjunctive, 
and  en,  the  relative  pronouns,  ce_  subject  of  etre ,  falloir , 

the  comparison  and  the  conditional  perfect; 

10.  the  subjunctive,  j  and  en,  cje  subject  of  etre ,  the  agree¬ 
ment  of  the  past  participle,  falloir  and  the  conditional  perfect; 

11.  rien  du  tout,  the  direct  object,  the  partitive  II,  the 
agreement  of  the  past  participle  and  falloir; 

12.  the  subjunctive,  the  conjunctions,  v  and  en,  the  relative 
pronouns,  the  particular  use  of  the  imperfect  and.  devoir; 

13.  the  subjunctive,  and  en,  the  relative  pronouns,  falloir, 
devoir ,  the  comparison  and  the  conditional  perfect; 

11.  the  indirect  object,  the  conjunctions,  doux  or  froid,  the 
relative  pronouns,  oouvoir  and  the  comparison; 

15.  falloir,  devoir,  the  comparison,  the  pluperfect  and  the 


conditional  perfect. 


. 

. 


. 
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PART  III 


RESULTS 

At  first  glance,  from  the  point  of  view  of  the  instructor 
seeking  to  improve  teaching  and  examination  methods,  the  results 
obtained  in  the  Phi  coefficient  analysis  do  not  seem  to  be  of  too 
much  value.  However ,  the  fact  that  students  who  make  one  error 
also  tend  to  make  certain  other  errors  could  be  useful  in  drawing 
up  exercises  for  the  language  laboratory  or  the  classroom. 

Further,  one  might  think  the  fact  that  many  related  items 
occur  in  clusters  would  indicate  that  these  items  should  be  taught 
together.  Whether  this  is  true  or  not  would  have  to  be  proven  by 
experiments  in  teaching  these  related  items  together.  Some  thought 
should  certainly  be  given  to  what  to  do  with  the  items  which  show 
a  negative  relationship.  Should  they  be  taught  together  or  as 
far  apart  as  oossible?  In  any  case,  the  present  study  should  be 
continued  for  perhaps  two  more  years  and  then  all  the  data  from 
four  years  should  be  run  through  the  IBM  machine  to  see  if  the 
relations  remain  the  same  or  not,  before  one  could  recommend  that 
related  items  be  taught  together. 

The  study  of  the  significant  differences  in  the  frequencies 
of  errors  from  one  year  to  the  next  does  suggest  that  more  care 
should  be  given  by  examiners  in  determining  which  points  of  gram¬ 
mar  should  be  tested.  In  all  there  were  26  oroportions  of  errors 
which  were  not  significantly  different  in  1962  and  1963.  Where  a 
difference  exists  they  can  be  compared  to  the  percentages  for  1961 

to  find  out  which  is  closer  to  the  real  percentage  we  should  expect. 

t:h«t 

It  should  be  pointed  out^because  they  became  available  only  a  short 
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time  ago,  the  1966  examination  papers  did.  not  figure  in  the  orig¬ 
inal  study.  However,  150  papers  have  been  examined  for  the  purpose 
of  establishing  what  one  might  call  the  average  expected  percentage 
of  error  wherever  there  is  a  significant  difference  between  1962 
and  1963 . 

Avoir  mal  proves  to  be  not  too  comparable  with  avoir  soif. 

When  we  look  at  avoir  peur  in  1964,  we  see  no  mistakes  at  all, 
which  is  much  closer  to  the  1.64  for  avoir  soif  than  the  11$  for 
avoir  mal.  This  is  perhaps  due  to  the  fact  that  mal  appears  as 
a  noun  and  an  adverb  and  in  general  has  more  uses  than  soif  or  peur. 

A  check  of  the  indirect  object  indicates  that  1962  presents 
a  truer  picture.  The  1962  percentage  of  29.7$  compares  favorably 
with  the  32.1$  found  in  1964.  The  low  percentage  of  17.2$  in  1963 
is  likely  due  to  the  fact  that  this  item  was  tested  only  once  on 
the  1963  paper. 

The  percentage  of  mistakes  with  lesouelles  seems  to  be  un¬ 
predictable.  A  significant  difference  is  found  for  ail  3  years. 

The  errors,  however ,  seem  to  be  diminishing  as  shown  by  the  per¬ 
centages  of  69.2$  in  1962,  59.2$  in  1963  and  44.0$  in  1964. 

The  1963  percentage  of  11.2$  for  cue,  relative  pronoun,  seems 
a  little  high  since  5$  was  found  in  1962  and  5.4$  ia  1964. 

The  percentage  of  71.6$  observed  for  de  alone  before  an 
adjective  is  far  out  of  lone  when  we  compare  it  to  the  22b?  lor 
1963  and  the  18$  for  1964.  This  percentage  is  no  doubt  due  to  the 
more  difficult  construction  reouireo.  in  1  g 6 2 ,  Sne  oas  eauoifi.il 
blue  eyes.  fRIle  a  de  beaux  yeux  bleus.J. 


The  error  percentage  of  19*3$  observed  in  I764  for  _ce  subject 
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of  *tre  would  indicate  that  the  17.3#  observed  in  1963  is  closer 
to  the  percentage  one  could  expect  than  the  9.2$  observed  in  1962. 

The  lower  9.6%  recorded  for  combien  de  in  1963  indicates  that 
this  expression  is  more  easily  learned  than  the  use  of  combien 
without  de  which  had  an  error  percentage  of  17.2$  in  1962  and 
12.6$  in  1964.  Learning  the  former  no  doubt  interferes  with  learn¬ 
ing  the  latter. 

The  error  percentages  for  the  position  of  the  adjective, 
like  those  for  lesouelles ,  seem  to  be  unpredictable.  The  different 
percentages  here,  however,  are  no  doubt  dependent  on  the  different 
adjectives  involved.  Whenever  derniere  enters  the  picture,  we 
have  a  higher  percentage. 

The  16.6$  observed  for  the  comparison  in  1964  would  indicate 
that  the  12.4$  for  1963  is  closer  to  the  average  than  the  27.2 $ 
of  1962. 

The  same  is  true  of  the  superlative.  The  11.2$  observed  in 
1963  is  very  close  to  the  12.6%  of  1964*  The  high  42.3%  in  1962 
is  due  to  the  less  common  item  the  slightest,  la  mo in d re,  which 
students  naturally  found  more  difficult  than  the  best,  le  meilleur, 
which  occurs  much  more  frequently  in  French . 

The  negatives  seem  to  be  generally  unpredictable.  Ne. . .pas 
is  very  close  in  1963  and  1964,  4.3$  and  4.6$,  but  the  others  all 

show  significant  differences. 

Mistakes  with  il  fait  vary  so  much  from  year  to  year  that 

they  are  also  unpredictable. 

The  reflexive  imperative  in  1963  is  no  doubt  the  cause  of  the 
higher  22.4$  for  that  year.  The  9.4$  of  1962  compares  favorably 
with  the  6$  of  1964. 


. 


. 
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Mistakes  with  the  imperfect  seem  to  be  on  the  rise  as  shown 
by  the  high  63.5 %  in  1964.  the  same  is  true  of  the  subjunctive. 

Practically  the  same  percentages  were  found  for  the  pluperfect 
in  1  ~j63  and  1964,  37*2$  and  37.3%,  indicating  that  the  43.4%  for 
1962  is  a  little  high. 

In  setting  examinations  examiners  should  decide  which  are 
the  principal  features  of  structure  to  be  tested  and  not  give 
an  unduly  high  proportion  of  marks  to  points  of  vocabulary  which 
may,  from  the  student’s  point  of  view,  be  largely  a  matter  of 
luck.  Using  la  mo in dr e,  the  slightest,  as  a  test  of  the  student’s 
knowledge  of  the  superlative  is  a  good  example.  Also  a  sentence 
like  She  has  beautiful  blue  eyes.,  Elle  a  de  beaux  yeux  bleus. ,  is 
too  difficult  a  test  of  the  student’s  knowledge  of  the  use  of  some 
or  any  before  an  adjective  in  French.  Unless  more  drill  is  given 
in  using  the  various  adverbs  of  quantity,  words  like  autant  should 
be  avoided  on  final  examinations.  Students  already  have  enough 
difficulty  with  words  like  trop  and  tant .  The  use  of  si  plus  the 
imperfect  to  express  proposed  action  should  also  be  avoided.  Jt 
appears  only  once  or  twice  in  Heflex  French  and  it  would  seem  to 
be  a  matter  of  luck  that  17.6%  got  it  right  in  1962.  Expressions 
like  A  quoi  bon?  and  De  ouoi  s’agit-il?  also  fall  into  this  cate¬ 
gory.  These  are  all  items  that  even  half  of  the  first-class  stud¬ 
ents  do  not  know. 

The  most  rewarding  part  of  this  study,  from  the  practical 
point  of  view  of  the  instructor,  is  Part  I.  The  results  show  the 
difficult  items  which  must  be  recognized  so  that  instructors  can 
stress  the  basic  fea.tures  o.t  French  that  really  recuire  teaching. 
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Errors  to  which  instructors  should  give  more  class-time  can  be 
determined  in  one  of  two  ways.  We  could  take  the  average  failure 
rate  in  the  course  as  a  guide  and  say  that  any  error  with  a  per¬ 
centage  greater  than  26.1$  needs  more  attention  or  we  could  take 
the  average  percentage  error  for  the  two  years,  25 . $$.  The  two 
figures  are  very  close  in  any  case.  Perhaps  a  compromise  of  25$ 
would  be  best.  Those  errors  with  a  percentage  greater  than  25$ 
include}*  the  imperfect  for  an  action  which  had  been  going  on 

and  still  was  . 69.6$ 

the  relative  pronouns  dorrt,  lecuel  and  ce  cui/ce  one ...56.9$ 

devoir . 55.9$ 

the  future  after  quand . 50.0$ 

the  subjunctive . 60.1$ 

pouvoir . 62.6% 


the  pluperfect . 60.9$ 

the  conditional  perfect . 60.1b 

the  agreement  of  the  adjective . ?  «  6  ? 

the  agreement  of  the  passe  compose . 37.32? 

de  alone  before  an  adjective . 37.0$ 

the  present  tense  for  an  action  started  in  the  oast  and 

still  going  on . 23.7 

de  alone  after  a  negative... . 33.5$ 

de  alone  before  autre . . 32.0 p 


1.  Where  a  significant  difference  exists,  we  have  taken  into  account 
the  figures  for  1966.  Errors  are  listed  according  to  highest  aver¬ 
age  freouency. 
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the  negative  rien  du  tout . 31. 9r? 

the  imperfect . 31.7% 

. 31.0# 

ouel  temes  fait- il? . 30.5% 

the  order  of  pronouns . . . 30.0$ 

various  expressions  with  the  time  of  day  as  listed  in 

Apoendix  II  for  1963 . 29.0$ 

the  indirect  object . 26.0$ 


Assuming  that  the  object  of  the  course  is  to  teach  French 
effectively  to  all  students,  and  to  reduce  the  failure  rate,  the 
results  from  1962  and  1963  suggest  that  on  the  basis  of  their 
frequency  the  following  additional  points  should  be  stressed: 


the  use  of  the  definite  article  before  titles . 17.4$ 

the  uses  of  the  infinitive . . . 17.0$ 

the  use  of  the  definite  article  to  generalize  a  noun... 15. 5$ 
the  verbs  conjugated  with  etre . 12.0$ 


Students  should  also  be  given  more  opportunity  to  use  various 
expressions  such  as  to  be  sick  -  etre  malade,  avoir  envie  de,  se 
faire  couper  les  cheveux,  avoir  queloue  chose  plus  a  before  an  in¬ 
finitive,  verbs  which  are  transitive  in  French  and  intransitive 
in  English,  'etre  de  retour,  se  facher  and  queloue s-uns  which  all 
have  high  error  percentages. 


. . . 
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CONCLUSIONS 


This  study  shows  that  students  who  make  certain  errors  do 
tend  to  make  certain  other  errors  and  precisely  what  those  errors 
are.  The  exact  nature  of  the  relationship  between  these  different 
types  of  errors  goes  beyond  the  scone  of  the  present  study  whose 
aim  was  simply  to  discover  if  such  relationships  did  exist.  The 
results  might,  however,  form  the  basis  of  other  interesting 
studies  of  this  sort  in  order  to  discover  exactly  what  the  nature 
of  these  relationships  is. 

The  study  of  the  significant  differences  shows  that  over 
half  of  the  errors  are  in  the  same  proportion  in  the  two  years 
under  study  and  indicates  what  percentages  of  errors  one  can  ex¬ 
pect  in  French  200  as  the  course  is  now  taught.  According  to  the 
1963  report  of  the  General  Faculty  Council  Committee  on  Failure 
Rates,  the  overall  average  failure  rate  in  large,  sectioned,  first - 
year  courses  is  17  to  13$.  The  present  study  shows  that  not  only  was 
the  failure  rate  in  French  200,  in  the  years  under  consideration, 

2Z$,  but  that  this  24$  was  responsible  for  37.5$  of  all  the  errors 
in  the  grammar  part  of  the  final  written  examination. 

These  students  for  the  most  part  are  still  trying  to  trans¬ 
late  word  for  word.  They  are  the  ones  who  come  up  with  trans¬ 
lations  like:  #au,jourd T hui  est  samedi  for  today  is  Saturday;  #le 
9  heures  et  demie  avion  for  the  9  o’clock  plane;  #Je  ne  vous  veux 
pas  le  faire.  for  I  donTt  want  you  to  do  it.  and  other  incorrect 
word  for  word  translations.  Obviously,  if  the  failure  rate  in 
French  200  is  to  be  reduced,  instructors  must  make  a  greater  effort 


62 


to  make  students  aware  of  structural  differences  between  French 
and  English  and  devote  more  time  to  those  items  singled  out  in 
Part  III  of  this  study. 
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APPENDIX  I 

THE  FINAL  EXAMINATION  PAPERS 
UNIVERSITY  OF  ALBERTA 
FRENCH  200 

April  2$,  1962  Time:  3  hours 

IV.  Traduisez  en  francais: 

$ 

1.  Here  is  a  conversation  between  two  foreign  students  in  Edmonton. 

2.  —  Although  it  is  late,  letTs  go  out. 

3.  —  What  is  the  weather  like? 

4.  --  It  is  a  mild  evening. 

5.  —  What  are  we  waiting  for?  Are  you  ready  to  go? 

6.  --  The  sooner  the  better. 

7.  --  What  do  you  feel  like  doing? 

3.  --  What  do  you  suggest?  There  is  not  much  to  do  in  this  town. 

9.  --  Suppose  we  went  to  a  movie? 

10.  --  Cinemas  are  closed  on  Saturdays. 

11.  — •  No,  not  at  all,  only  on  Sundays. 

12.  —  Then  letTs  go.  Let T s  take  your  car. 

13.  They  leave  but  find  that  the  movies  are  no  longer  open. 

14.  --  There  is  no  understanding  it l 

15.  —  These  are  difficulties  you  will  get  used  to. 

16.  —  I  realize  it  as  well  as  you  do. 

17*  --  What  can  we  do  about  it? 

1$.  —  I  haven Tt  the  slightest  idea. 

19.  --  Do  you  like  beer?  ITm  thirsty. 

20.  --  ThatTs  a  wonderful  idea. 

21.  --  Do  you  know  this  oart  of  town? 
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22.  —  Yes,  there  is  nothing  here,  absolutely  nothing. 

23.  —  We  could  try  just  the  same. 

21.  —  No,  ITd  rather  we  went  to  the  Macdonald  Hotel. 

25.  --  ITm  willing.  I  like  that  place. 

26.  --  Five  minutes  later;  it  is  now  eleven  fifteen. 

2?.  —  You  must  speak  distinctly  so  that  you  may  be  understood. 

2S.  —  Waiter;  We  will  have  two  bottles  of  Pilsner. 

29.  --  Do  you  know  how  much  they  will  cost  us? 

30.  —  Ninety  cents.  Will  we  have  to  wait  much  longer? 

31.  —  Here  he  comes.  What  tip  shall  I  give? 

32.  —  You  usually  give  about  twelve  per  cent. 

33.  —  What  a  pity  you  did  not  come  to  class  yesterday! 

34.  —  It  was  a  quarter  to  two  and  Professor  Bonnot  had  not  yet 

arrived. 

35*  —  Was  he  ill?  What  had  happened  to  him? 

36.  —  The  door  opened  and  another  professor  walked  in. 

37.  He  shut  the  door,  sat  down  behind  the  desk  and  asked  Marie 
when  Louis  the  Fourteenth  was  born. 

33.  —  She  has  beautiful  blue  eyes;  what  did  she  answer? 

39.  —  i/hat  would  you  have  said?  She  did  not  know  the  answer. 

40.  He  said  that  pretty  girls  have  to  prepare  their  lessons  like 
everybody  else. 

41.  —  He  did  not  have  the  nerve  to  tell  her  that! 

42.  --  Yes;  but  Marie  explained  that  she  was  by  no  means  ill  pre¬ 
pared. 

43.  She  said,  that  it  was  he  who  owed  her  an  apology. 

44.  —  Did  he  tell  her  to  go  and  see  the  Dean? 


■ 


45.  --No,  because  he  understood  that  he  must  have  got  the  wrong 
classroom. 

46.  Then  Professor  Bonnot  arrived  and  talked  about  absent-minded 
professors. 

47.  But...  where  is  my  glass?  Where  is  yours? 

4$.  --  The  waiter  just  took  them  away.  Today  is  Saturday  and  it 
is  midnight. 

49.  --  That  should  not  be  allowedl 

50.  There  was  a  long  silence;  then  they  got  up  and  made  for  the 
exit . 


UNIVERSITY  OF  ALBERTA 
FRENCH  200 

April,  1963  Time:  3  hour 

I.  Translate  into  French: 

1.  He T  s  the  winner.  ItTs  not  fair. 

2.  Do  you  know  any  good  jokes? 

3.  How  long  does  it  take  to  go  from  Calgary  to  Edmonton? 

4.  Where Ts  the  book  you  were  telling  me  about? 

5.  Paul  and  I  shall  arrive  on  the  12th  about  noon. 

6.  She  is  the  best  student  in  the  class. 

7.  He  was  mowing  the  lawn  when  the  phone  rang. 

&.  Did  you  find  the  right  answer? 

9.  When  did  you  get  your  hair  cut? 

10.  When  does  his  train  arrive?  At  2 :  Z^O  a.m. 

11.  I  could  not  go  out,  I  had  a  sore  throat. 

12.  Those  are  things  he  will  get  used  to. 


. 

. 


. 

. 

.  . 
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13.  I  did  not  make  as  many  mistakes  as  last  time. 

14.  She  has  been  sick  for  two  months. 

15.  What  was  he  doing  there  at  that  hour? 

16.  The  police  found  the  papers  while  searching  the  apartment. 

17.  If  I  had  known,  I  would  not  have  done  it. 

18.  I  saw  a  friend  of  yours  last  week. 

19.  Who  told  you?  No  one. 

20.  ¥hatTs  the  use  of  getting  angry? 

21.  How  long  have  you  been  in  Edmonton? 

22.  I  don’t  want  this  one.  Have  you  any  others? 

23.  Don’t  you  ever  listen  to  her? 

24.  Whatfs  going  on?  Not  much. 

25.  LetTs  go  and  ask  them  for  it. 

26.  What  would  you  do  if  you  were  given  a  thousand  dollars? 

27.  Don’t  go  away,  we  shall  need  you. 

28.  She  drives  much  faster  than  he  does. 

29.  It’s  the  best  book  we’ve  ever  read. 

30.  Fortunately,  I  had  already  thought  of  it. 

31.  Nothing  can  be  done  about  it. 

32.  I  don’t  know  what  is  stopping  you. 

33.  They  are  taking  the  9:30  plane. 

34.  We  were  to  leave  on  Saturday,  but  we  stayed  home. 

35.  Where  do  you  come  from?  From  England. 

36.  Three  out  of  four  look  alike. 

37.  I  don’t  feel  like  talking  politics  anymore. 

3#.  I  do  not  want  you  to  do  it  before  I  get  back. 

39.  What  was  the  weather  like  in  Banff  yesterday?  It  was  cold. 


. ' 


. 
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40.  What’s  it  all  about?  Nothing  at  all. 

41.  Professor  Fabre  will  be  back  in  half  an  hour. 

42.  His  father  is  an  engineer,  but  he  wants  to  be  an  actor. 

43.  It  is  eight  o’clock  sharp  and  she  has  not  arrived  yet. 

44.  nI  won’t  have  any  coffee,  thanks",  he  said. 

45.  They  will  have  lots  of  questions  to  ask  us. 

46.  He  had  been  working  on  it  for  several  hours. 

47.  I  have  a  few  left.  Do  you  want  one  or  two? 

43.  We  studied  French  for  two  hours  last  night. 

49.  When  you  get  home,  I’ll  be  gone. 

50.  Where  are  those  cigarettes  you  bought  me  yesterday? 

UNIVERSITY  OF  ALBERTA 
FRENCH  200 

April,  1964  Time:  3  hours 

I.  Traduisez  en  francais: 

1.  He  w ill  see  you  when  he  has  finished  his  homework. 

2.  Whose  pen  is  this?  Where  is  the  one  I  borrowed  from  her? 

3.  It’s  no  use  talking  about  it.  I’m  all  in. 

4.  How  much  does  a  sack  of  potatoes  cost?  --  Forty-five 
cents  a  sack. 

5.  Have  you  any  good  cigarettes?  —  Yes,  have  you  a  light? 

6.  She's  a  lawyer’ s , daughter  and  he’s  an  actor. 

7.  There  must  be  something  more  interesting. 

3.  He  always  arrived  around  ten  minutes  to  nine. 

9.  That’s  the  most  beautiful  song  I’ve  ever  heard. 

10.  Before  leaving  they  should  have  closed  the  windows. 

II.  They  were  asked  to  come  back  the  following  day. 


*  0 

. 
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12.  Here’s  the  point  on  which  we  didn’t  agree. 

13.  Listen  to  her,  she’s  describing  the  countries  she  visited 
last  summer. 

14.  You  never  told  him?  --  Yes,  I  did. 

15.  I’m  afraid  it  will  be  cold  tomorrow. 

16.  They  (stress  they)  threatened  her. 

17.  There  are  more  than  fifty  people  waiting. 

13.  Tell  her  we’ve  been  working  here  for  half  an  hour. 

19.  If  he  had  worked,  he  wouldn’t  have  had  any  difficulties. 

20.  She’s  about  thirty,  we  think,  but  we  may  be  mistaken. 

21.  Could  you  show  me  the  best  hotel  in  town? 

22.  Where  do  you  come  from?  How  far  are  you  going? 

23.  What’s  making  you  laugh?  --  Nothing,  nothing  at  all. 

24.  When  I  had  finished  mine,  I  lent  them  to  him. 

25.  I  did  not  say  anything  because  I  didn’t  see  anyone  I  knew. 

26.  That’s  all  we  need  for  a.  start. 

27.  The  police  had  been  following  her  for  a  long  time. 

23.  They  think  he  is  guilty,  but  they  have  no  proof. 

29.  How  long  has  he  been  in  Edmonton? 

30.  Next  time  you  must  do  it  faster  and  better. 


. 
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APPENDIX  II 


A  BREAKDOWN  OF  THE  ERRORS  ACCORDING 


TO  CLASS  MARK 


• 

• 

1962 


77 


1962 

Cypa  of  error 

Occurence 

H* 

hi 

00 

c+ 

00 

VjsI 

H* 

C/: 

a> 

o 

o 

ts 

Pi 

00 

—a 

Thirds  88 

hg 

P 

H* 

H* 

5 

CD 

to 

4^ 

O 

c+ 

P 

h- 

rv> 

0 

Percentage 

Lesson  I  Voici  -  Voild 

le  voici  qui  arrive 

1 

5 

27 

46 

56 

134 

53.6 

voilcl  for  il  y  a 

1 

3 

5 

8 

3.2 

Lesson  II  Negation 
ne. . . . oas 

7 

7 

$ 

13 

14 

34 

1.3 

elliptical  answer 

1 

1 

8 

4 

13 

26 

10.4 

nas  du  tout 

1 

10 

10 

4 

24 

9.6 

ne. . . .ulus 

1 

4 

5 

5 

14 

5.6 

nullement 

1 

3 

23 

56 

50 

141 

56.4 

Lesson  III  Interrogative 

word  order 

13 

3 

28 

31 

62 

1.9 

Lesson  IV  Pronouns 

direct  ob.iect 

1 

1 

3 

1 

5 

2.0 

indirect  ob.iect 

4 

12 

50 

138 

97 

297 

29.7 

order  of  pronouns 

1 

2 

13 

27 

27 

69 

27.6 

disjunctive  pronouns 

1 

1 

4 

11 

20 

36 

14.4 

Lesson  V  Present  Tense 
used  instead  of  the 


past  tense 

9 

4 

30 

96 

121 

251 

11.1 

past  tense  instead 
of  the  present 

3 

12 

24 

24 

60 

8.0 

Lesson  VI  Imperative 

3 

3 

11 

27 

30 

71 

9.4 

Lesson  VII  Subjunctive 

6 

13 

83 

221 

262 

579 

38.6 

conjunctions  taking 
the  subjunctive 
bien  que 

1 

1 

15 

27 

43 

17.2 

pour  que 

1 

3 

17 

40 

41 

101 

40. 4 

Lesson  VIII  The  Pronoun 
subject  ON 

1 

2 

8 

14 

4 

28 

11.2 

Lesson  IX  Definite  Article 
to  generalize  a  noun  2 

1 

19 

27 

21 

68 

13.6 

Lesson  X  Definite  Article 
a  for  cities  1 

■ 

4 

• 

10 

11 

25 

10.0 

before  titles 

2 

1 

17 

37 

34 

89 

17.8 

small  letters  for 
titles 

2 

1 

28 

65 

50 

144 

28.8 

Type  of  error 


78 

o 

*1 

C/3 

H3 

►  3 

o 

H* 

CD 

P* 

p 

O 

CD 

Q 

P 

CD 

h» 

H* 

*i 

p 

CQ 

O 

M 

P 

o 

rl- 

B 

P* 

R 

H- 

o 

CD 

CQ 

P* 

CO 

p 

O 

CO 

CD 

rv> 

r 

O 

CD 

CO 

VJ' 

P 

CD 

-vl 

CO 

o 

OQ 

-<l 

\jn 

CD 

Lesson  XI  Definite  Article 


avoir  soif 

with  days  of  the  week 

1 

2 

1 

v  12 

23 

3 

36 

4 

71 

1.6 

14.2 

Lesson  XII  Impersonal  Verbs 
ouel  temps  fait-il?  1 

1 

16 

23 

33 

73 

29.2 

il  fait . . . 

1 

17 

32 

27 

76 

30.4 

doux 

1 

14 

22 

34 

70 

24.0 

il  y  a 

1 

4 

10 

15 

29 

11.6 

time  of  day 

4 

15 

50 

102 

113 

280 

28.0 

Lesson  XIV  Partitive  I 

some  1 

dp_ before  an  adjectivel 

5 

44 

12 

65 

22 

65 

34 

179 

13.6 

71.6 

Lesson  XV  Partitive  II 

beaucoup 

1 

1 

2 

13 

11 

27 

10.5 

Lesson  XVI  T 

2 

5 

28 

43 

37 

113 

22.6 

Lesson  XVII  and  XXVII 


Relative  Pronouns 


que 

5 

9 

23 

31 

63 

5.0 

oui 

1 

2 

2 

7 

11 

4 . 4 

auxauelles 

1 

3 

30 

7  8 

62 

173 

69.2 

Lesson  XVII  Future 

3 

3 

32 

72 

56 

163 

21.7 

Lesson  XVIII  £e  sub.ject 

of 

4 

etre 

3 

11 

34 

44 

92 

9.2 

Lesson  XIX  Passe  Compose 

agreement 

3 

6 

57 

116 

r\ 

89 

268  • 

35.7 

Lesson  XX  Imperfect 
used  instead  of  the 
passe  compose 

17 

3 

38 

119 

110 

270 

6.3 

other  tense  instead 

7 

20 

20 

44 

84 

4.8 

si  and  the  imperfect 
Tor  how  about...  . 

1 

11 

57 

to  . 

60 

206 

52.4 

Lesson  XXII  &  XXIII 

The  Adjective 
agreement 

4 

7 

52 

96 

139 

294 

29.4 

place 

4 

6 

10 

32 

40 

#8 

8.8 

79 


'Type  of  error 

o 

Q 

O 

* 

o 

CS 

O 

Q 

C3 

c* 

a 

M 

cj 

G 

O 

o 

3 

p* 

CO 

■**4 

Thirds  65 

P 

H* 

.  H» 

p 

© 

e 

►j 

o 

J? 

M 

ro 

u 

o 

v? 

0 

>1 

G 

O 

£5 

t* 

P 

00 

0 

pr@t  & 

1 

8 

A  2 

60 

56 

166 

66.4 

Lesson  XXV  Chiffres 

ouatre-vingt-dix 

1 

1 

A 

5 

16 

26 

10.4 

douze 

1 

1 

5 

6 

12 

4.8 

ouatorze 

1 

3 

4 

7 

2.8 

pour  cent 

1 

13 

17 

30 

12.0 

Lesson  XXVI 

Falloir 

1 

15 

25 

39 

79 

31.6 

Devoir 

4 

8 

90 

142 

161 

401 

40.1 

Pouvoir 

1 

9 

32 

57 

56 

154 

61.6 

Lesson  XXVIII  The  Adverb 

adiective  used  instead2 

A 

27 

49 

53 

133 

26.6 

si  after  a  negative 

1 

7 

39 

65 

.59 

170 

68.0 

seulement 

1 

13 

27 

20 

60 

24.0 

combien 

1 

11 

14 

18 

43 

17.2 

Lesson  XXIX  The  Comoarison 

adverb 

3 

3 

8 

78 

115 

204 

27.2 

adiective  -  superla- 

tive 

1 

A 

15 

41 

47 

107 

42.8 

Lesson  XXXI  Interrogative 

Ad  iectives 

2 

2 

7 

15 

22 

46 

9.2 

Pronouns  -  aue 

5 

8 

12 

25 

28 

73 

5.8 

au^st-ce  aui 

1 

7 

25 

50 

47 

129 

51.6 

Lesson  XXXII  Demonstrative- 

ce,  cet,  cette 

3 

10 

21 

16 

47 

6.2 

Lesson  XXXIII 

infinitive 

2 

A 

7 

37 

40 

88 

17. 6 

Lesson  XXXIV  Possessive 

.  • 

le  votre 

1 

1 

3 

6 

7 

17 

6. 8 

leurs 

1 

5 

7 

6 

18 

7.2 

votre 

1 

1 

7 

8 

3.2 

Lesson  XXXV 

• 

plus  perfect 

2 

6 

62 

91 

S3 

2  42 

48 . 4 

conditionnal  perfect 

1 

2 

23 

33 

43 

101 

40 . 4 

Verbs 

with  etre 

6 

5 

39 

67 

76 

187 

12.4 

30 


*ypo  of  orror 


o 

Kf 

4 

f> 

+0* 

k 

►1 

a 

H* 

CJ 

o 

a* 

a 

►4 

Ci 

h-* 

r* 

►i 

D 

o 

*1 

M 

P 

Cv 

rf 

ti 

p 

M 

o 

a 

U 

P* 

a 

»"» 

1 

3 

a 

O 

ro 

r* 

Ci 

Vj4 

CT> 

U 

vr> 

r 

o 

H* 

-"4 

CM 

O 

*4 

V’ 

a 

sortir 

1 

1 

2 

6 

11 

20 

“37o 

partir 

1 

7 

13 

14 

34 

13.6 

warier  (dire  instead) 

1 

6 

3 

14 

5.6 

Other  Mistakes 

demanded  a  auelqu!un 

1 

1 

16 

25 

34 

76 

30.4 

savoir  -  connaitre 

2 

17 

23 

23 

63 

12.6 

prendre  -  to  have  a 
drink 

1 

2 

15 

29 

37 

33 

33.2 

to  be  sick 

1 

1 

15 

23 

27 

71 

28.4 

se  tronper  de 

1 

3 

22 

45 

53 

128 

51.2 

attendre  -  to  wait  fori 

3 

12 

22 

21 

53 

23.2 

avoir  envievde 

1 

3 

29 

42 

49 

123 

49.2 

avoir  qlch  a 

1 

5 

29 

50 

31 

115 

46.  D 

s*habituer  If 

1 

10 

34 

42 

36 

34.4 

about 

1 

6 

42 

72 

65 

175 

70.0 

.just  the  same 

1 

2 

2k 

56 

59 

141 

56.4 

entre 

1 

7 

22 

13 

47 

18.8 

to  happen 

1 

11 

20 

13 

49 

19.6 

d'habitude 

1 

1 

15 

35 

44 

95 

38.0 

1963 


Typo  of  error 


o 

CK 

►3 

►3 

hJ 

o 

CD 

tr 

(» 

O 

CD 

o 

>1 

O 

H* 

M* 

c+ 

5 

CD 

o 

h 

M 

09 

O 

c+ 

tJ 

P* 

6 

y~>  , 

CD 

a> 

CO 

p- 

00 

ts 

t! 

00 

CD 

rv> 

c+ 

O 

CD 

00 

KJl 

t» 

© 

CD 

O 

CK) 

h-> 

•'■a 

'sJl 

© 

Lesson  II  Negation 

* 

► 

/ 

* 

ne. .  • .  ras 

7 

2 

21 

22 

30 

75 

A. 3 

elliotical  answer 

1 

V 

3 

A 

7 

2.8 

ne . . . . plus 

1 

7 

23 

3  A 

20 

3A 

33.6 

rien  du  tout 

1 

5 

25 

A3 

35 

108 

A3. 2 

ne. . . . jamais ,  iamais 

2 

9 

19 

13 

27 

73 

U.6 

Lesson  III  Interrogative 

denuis  ouand 

1 

2 

11 

8 

11 

32 

12.8 

word  order 

15 

2 

9 

23 

23 

57 

1.5 

Lesson  TV  Pronouns 

direct  obiect 

3 

A 

25 

AO 

33 

102 

13.6 

indirect  obiect 

1 

2 

6 

19 

16 

A3 

17.2 

order  of  oronouns 

2 

16 

AA 

A7 

59 

166 

33.2 

disjunctive  oronouns 

3 

20 

15 

A3 

35 

113 

15.0 

Lesson  V  Present  Tense 

A  6 

269 

used  instead  of  the 
oast  tense 

9 

12 

51 

110 

11.9 

31 

oast  tense  instead 

3 

A 

8 

3A 

35 

10.8 

of  the  present 
action  still  going  on 

2 

5 

33 

5A 

60 

157 

31. A 

Lesson  VI  Imoerative  . 

2 

12 

23 

A  A 

33 

112 

22.  A 

Lesson  VII  Subjunctive 

3 

21 

91 

131 

106 

3A9 

U6. 5 

conjunctions  taking 
the  subjunctive 

1 

15 

13 

28 

11.2 

Lesson  VIII  The  Pronoun 

10 

1A 

32 

12.8 

subject  ON 

1 

1 

7 

Lesson  IX  Definite  Article 
to  generalize  a  noun  1 

1 

9 

17 

18 

A5 

18.0 

Lesson  X  Definite  Article 
omitted  after  de 

1 

13 

26 

29 

22 

90 

36.0 

omitted  in  adjectival 
ohrases 
b  for  cities 
before  titles 

1 

2 

1 

3 

33 

13 

11 

A  6 
16 
21 

33 

•  26 

11 

125 

55 

A3 

50.0 

11.0 

17.2 

small  letters  for 
titles 

small  f  for  francais 

1 

1 

2 

1 

5 

1 

A 

A 

6 

6 

17 

12 

6.  # 
5.0 

Type  of  error 


• 

32 

o 

tJj 

►  3 

»-3 

hj 

p* 

o 

pr 

P 

O 

0) 

CJ 

o 

H* 

H* 

r 

p 

03 

o 

h 

M 

P 

o 

H 

c+ 

B 

p* 

H* 

O 

o> 

CD 

p* 

CD 

CO 

a> 

ro 

P 

C3D 

CO 

v/i 

P 

O 

VAJ 

-4 

ao 

o 

C?0 

-^1 

a» 

Lesson  XI  Definite  Article 


avoir  mal 

1 

1 

9 

11 

7 

23 

11.2 

for  parts  of  the  body  1 

5 

4 

14 

5.6 

omitted  before  days 

of 

the  week 

1 

6 

25 

30 

35 

96 

33.4 

Lesson  XJI  Impersonal  Verbs 

ouel  temps  fait-il? 

1 

3 

13 

30 

31 

32 

32.3 

il  fait 

1 

7 

6  o 

13 

5.2 

froid 

1 

12 

6 

13 

7.2 

time  of  day 

4 

9 

34 

42 

23 

113 

11.3 

A.M. 

1 

3 

37 

69 

45 

159 

63.3 

demie 

1 

2 

16 

21 

25 

64 

25.6 

on  tFe  12th 

1 

3 

6 

27 

27 

63 

25.2 

about  noon 

1 

6 

3 

17 

21 

52 

20.  # 

demi-heure 

1 

1 

19 

33 

13 

76 

30.4 

Lesson  XIII  Indefinite 

Article 

omitted  after  etre 

X 

4 

13 

19 

32 

63 

27.2  - 

Lesson  XIV  Partitive  I 

some 

1 

1 

7 

12 

16 

36 

14.4 

He  before  autres 

1 

4 

22 

31 

25 

32 

32.3 

de  before  an  adjective  1 

5 

3 

23 

19 

55 

22.0 

de  after  a  negative 

1 

2 

15 

27 

21 

65 

26.0 

Lesson  XV  Partitive  II 

autant 

1 

19 

45 

74 

A  6 

134 

73.6 

de  after  autant 

1 

1 

12 

13 

10 

36 

14.  A 

Lesson  XVI  Y  and  Fn 

v  with  oenser  a 

1 

4 
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